
Engaging Children in Societal Change 
by Ada Merz 
 

Senior 

Teacher 
Training in 

Reek 
 
The senior teachers had their 

three-day Love in Action training 

in a former old monastery, a 

picturesque monument dating 

back to the nineteenth century.  

 

On the first morning, the film Soil, Soul and Society, presenting the social-spiritual activist Satish Kumar’s TED talk on 

planetary and self transformation, set the tone for the training. The teachers were then presented with seven different areas 

of societal living:  politics, ecology, economy, culture, health, spirituality and education and asked to brainstorm on the 

kind of significant changes they wished to see happening or to bring about. After that they teamed up and chose a specific 

area that resonated with their inner core. They were asked to discover their personal calling by finding the meeting point 

between the story of the world and their individual qualities and talents.  

 

The purpose of firing up their passion for change and aligning this to their gift was to bring their personal awakening into 

the classroom so as to arouse the consciousness of the children, to help and guide them with setting up activities, and to 

motivate them into becoming agents for change. Putting theory into practice, the teachers were invited to draw/paint and 

map out a plan. All this material was further used for setting up a quest.  

 

The teachers thoroughly enjoyed this particular part of the training where they were encouraged to use elements of 

magical play, adventure, colorful attributes, self-made raps/jingles and different aspects of yama-niyama and the layers of 

the mind in bringing their message home. The monastery garden, filled with old trees, winding paths and niches, served as 

an excellent outdoor space for fueling their imagination in preparing and demonstrating an educational quest for children. 
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Storytelling as a Medium for Teaching 
Yama and Niyama to Children 
By Ada Merz 
 

This article is based on our storytelling workshop for junior teachers that was given in Den Bosch 
 

Why it is effective to teach yama-niyama through stories. 
 

• Children love stories! Everybody loves a good story. They give us great pleasure and fuel our imagination.  
• Stories are a powerful medium for transmitting messages you want to get across. They sell well. Storytelling 

captures our emotional brain, and ethical stories can touch our higher sensitivity, i.e. our creative and intuitive 

layers. 
• Our human brains are wired for stories. It’s one of the oldest forms of communication. We human beings and our 

society run on stories. Stories are our food.  
• Stories can be a fun and are emotionally an exciting way of learning. Children learn best when learning is joyful. 

 

What is it about stories that make them such a good medium? 
 

Storytelling makes use of images, emotions, context, sound (voice, jingles), causality, and more.  
 

1. Imagery use – information presented in images captures a child’s mind more than dry information. These images are 

woven together in sequences and into a bigger picture (the story itself) making it easier for children to pick up the 

messages they contain. They stick to the mind. As they listen to the story many children have the ability to form pictures 

on the screen of their own mind which can be mesmerizing, more than reality itself.  

2. Emotional content - children are drawn by the emotional content in stories. Stories that convey positive emotions and 

qualities have the ability to increase our empathy and humanness. They can connect us to ourselves and to others, be it to 

the human or the natural world. 

3. Contextual messages – messages put into a context make more sense than loose information. The unfolding messages 

in stories provide order or resolutions to problems or emotions we do not yet understand. Ethical messages conveyed in a 

story form are less threatening to a child. There is no direct finger pointing. It’s the fictive naughty characters in the story 

that get corrected and not the child listening to the story.   

4. Causality – through stories, children develop an understanding of causality. On a moral level that means by doing 

good, you reap goodness or by acting bad you reap bad karma.  

5. Conflict resolution – heroes are often depicted as someone who successfully overcomes difficulty in pursuit of a goal 

or an ideal. They meet their challenges and stand up against the forces working against them. Heroes are problem solvers 

and in an ethical story make great role models. 

6. Role modeling - children identify themselves with the characters, especially the hero. Unconsciously they absorb the 

qualities and ethical behavior of their heroes, or deplore the misdeeds of the villains. In a story form, children may 

recognize the greatness in others or in themselves or, on the other hand, get a glimpse of the moments they were mean, 

inspiring them to correct their own behavior. Stories act like mirrors in that way.  

7. Metaphor – the use of metaphors creates images that give stories a poetic touch and can leave a more lasting 

impression. A good metaphor conveys a thought more powerfully than a mere statement. Metaphors such as ‘her mind 

was a peaceful lake’, or ‘the lion in him roared’, capture our imagination more than a mere descriptive statement.  

Metaphors add to the emotional and magical content of the story and their use can give greater clarity to what is being 

conveyed. Children love animals and using them metaphorically is a great way of teaching values. Metaphor also gives 

stories different levels of interpretation, making the story accessible to everyone.  

8. Enchantment – stories can transport children to a world of enchantment and wisdom; a world filled with endless 

possibilities where horses can fly, frogs turn into princes, and a pumpkin into a golden carriage, where the world of 

humans merges with that of animals, plants, rocks and where nature elements and creatures from different kingdoms can 

communicate with each other, creating a feeling of oneness. They affirm that transformation is within our reach, that 

growing and emerging is a part of life. Children move into the deeper layers of their minds and closer to the essence of 

their beings. Enchanting stories can induce or increase the children’s longing for a deeper meaning in life. 

9. Storyteller’s voice and expression– the quality of the storyteller’s voice is an important component in storytelling. A 

melodious use of the voice helps to build up a pleasant tension and mesmerizing atmosphere as the story progresses and 

unfolds. Combined with supporting gestures and the right facial expression, it will hold children spellbound. A storyteller 

who merges her being into the story and connects herself to the children’s hearts creates a wonderful energy exchange, a 

oneness of mind which can be powerful in conveying empathic messages.  
 

Conclusion:  We can conclude that yama-niyama presented in the narrative form can be paradigm shifting and deeply 

connecting, instilling a common vision and presenting modes of behavior that bring out the children’s humanness in an 

effective way. Through stories children can share passions, sadness, hardships, and joy as they journey into adulthood.                       
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Reflective Teachers, Reflective Learners:  
Weaving Permaculture Principles into NHE Curriculum 

By Didi Ananda Devapriya 
 

Permaculture - More 

than Gardening? 
While many people equate 

permaculture with gardening, 

this is only one of the many 

ways that permaculture can be 

practiced. Permaculture at its 

core is a set of ethics and 

principles applied dynamically 

to daily decision making.  It 

can be flexibly used to inform 

choices about the best 

combination of plants for a 

shady part of the garden, or for 

designing a process to make 

sure all children’s voices in a 

classroom are valued.   

 

The Active Role of a 

Designer 
Permaculture is often referred 

to as a design system, seeking 

to emulate the interdependent 

patterns of ecological systems. 

When one steps into the role of a designer, this requires 

an intelligent, strategic and creative attitude. It is an 

empowered position, in contrast to the passive position 

of a simple user or consumer. In education, inviting 

children into the role of a designer, means to see them as 

dynamic co-creators of their own curriculum, rather than 

as recipients of content and skill-building exercises, 

according to learning objectives pre-determined by 

adults. 

 

Developing a Reflective Neohumanist 

Consciousness 
Using the three ethics of “earth care, people care and fair 

share”, permaculture challenges human beings to 

broaden the way they make decisions.  Rather than 

blindly considering only our own short term comfort and 

welfare, permaculture ethics guide us to include the 

welfare and prosperity of other beings and natural 

resources. This is a key part of developing a reflective 

Neohumanist consciousness, rather than an 

anthropocentric one.  This is the consciousness we need 

in order to transform human beings’ current 

dysfunctional, toxifying relationship to the natural world 

into one that generates health, abundance and prosperity 

for the whole ecosystem.   

 

Scaling Permaculture to a Critical Mass 
Yet, the permaculture movement has remained mostly 

confined to a fringe of progressive thinkers and activists, 

and predominantly identified with its application in 

agricultural contexts. Unfortunately, its rate of 

absorption into society is still far slower than the great 

and urgent need for massive shifts in our collective 

behaviour and in the consciousness determining it.   

 

Part of this is due to a perception that permaculture 

would require us to all return to a pre-industrial 

revolution lifestyle, renouncing the lifestyles and 

comforts we are accustomed to. Human psychology is to 

continuously expand towards the new and the subtle. 

That is one of the underlying laws of human nature.   As 

permaculture seeks to work in harmony rather than in 

opposition to nature, it helps us then to recognise that 

sustainable human change must take into account this 

quality. To oppose the tendency towards expansion and 

progress may have limited success for a period of time 

with highly motivated and committed people, but this is 

difficult to spread on a mass scale. Even if successful on 

a mass scale, change that is not aligned with human 

nature would likely only be temporary if it is reactionary 

rather than progressive.  

 

Working with Human Nature 
However, a true permaculture strategy that is aligned 

with human psychology, is to apply our intelligence, 

creativity, and technology towards solutions that are  

harmonious and beneficial for the whole natural system 

that includes, but is not limited to human interests.  Such 

a shift implies a fundamental shift of values.  Do we only 

value immediate sensorial pleasure —or can we learn to 

become increasingly sensitive and to develop our ability 
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to seek pleasure in choices that are ecological and 

compassionate?  How to tap the natural inclination of 

human beings towards service in this direction?  

 

Introducing Permaculture in Childhood 
As childhood is a critical time of life for the formation of 

life-long world views and attitudes, it is an ideal period 

to introduce the permaculture ethics of earth care, people 

care and fair share in order to develop a Neohumanist 

relationship with the surrounding world.  Yet, to those 

who have only had superficial contact with it, 

permaculture can sometimes seem abstract and difficult 

to access for the non-technically minded. Is it then even 

realistically possible to make it palatable for small 

children?  

 

Whereas coherent ethical behavior, in which a person 

explicitly uses a set of values to weigh decisions, 

emerges together with other complex cognitive skills of 

analysis. Even small infants already respond in a 

rudimentary, but clearly positive way towards kind, 

compassionate behavior vs. selfish, mean behavior. 

(Wynn and Bloom “ Moral Baby”, Yale University.) 

 

Weaving Principles and Ethics into Daily 

Life 
So ethics and principles can be taught even to small 

children— but not in a direct, didactic, lesson-based 

style —rather woven into the fabric of everyday life.   

When the adults in a child’s life narrate the thinking 

happening during decision making processes, and bring 

ethics and principles into that conversation, it brings the 

hidden mechanisms of choice making to light. Explicit 

demonstration of ethical thinking in the direct context of 

ordinary situations effectively help children to imbibe 

those values. This approach works not only with small 

children but is effective with school-aged children and 

youth. These more mature young people can be even 

more involved in answering open ended questions, and 

invited to contribute their thinking about decisions.   

 

Given the great need in modern society for a 

fundamental shift in how we relate to our natural world 

and each other, how can education provide a pathway to 

accelerate the understanding and application of 

permaculture principles in a wide variety of 

circumstances?   How to successfully integrate these 

principles into existing kindergarten and school 

curriculums?  

 

The Children in Permaculture Project 
This was the very challenge that the Children in 

Permaculture (CIP) project has 

undertaken. This three-year 

project was the result of an 

intensive collaboration 

between permaculture 

teachers, Neohumanist 

educators, public school 

teachers and forest 

kindergarten experts from 

seven organisations in five 

partner countries.  One of the 

significant achievements of the 

Children in Permaculture project was the publication of 

the teachers,  manual “ Earth Care, People Care and Fair 

Share in Education”. This book, which was advertised in 

the last issue of Gurukula Network, is available for free 

online, and can also be ordered on the website: 

www.childreninpermaculture.com. 

 

In the manual, the permaculture ethics and principles 

were translated into simple, child-friendly (and teacher-

friendly) ways, in order to give teachers the tools  to not 

only explain the principles, but more importantly, to use 

them as tools to systematically reflect on decisions and 

enhance learning throughout the day. Whenever ethics 

principles are introduced in the manual, they are 

accompanied by set of open-ended reflection questions 

for direct use with children, thus stimulating them to 

consider the needs of other people, animals and plants, or 

to use other permaculture principles as a lens that 

deepens their understanding and connection to nature.  

 

Continuous Reflection for Deep, Lasting 

Change 
Changing a value system does not happen in a two-week 

theme project, but rather is something that happens when 

there is a continual process of reflection in ordinary 

situations and decision making. The manual and website 

provide many “seeds for activities” in which short, 
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practical examples of activities are given that are 

designed to trigger further elaboration by teacher for 

inclusion in different areas of curriculum — science, 

social studies, art, etc.  Small children will not sit 

attentively to understand the principle of “catching and 

storing energy”, but they can be fascinated by an 

experiment to catch rain water in differently shaped 

containers.  They also pick up on all of the times that an 

adult explains why they fill up the sink with water to 

wash the dishes rather than letting it the tap run 

continuously while rinsing.  Children are pattern-seeking 

machines and through repeated experiences, understand 

what is important. 

 

Children as Change Agents 
Using permaculture methods in education has a 

revolutionary potential to usher in Neohumanist 

consciousness into society.  It requires long-term 

coaching and supporting teachers to make this value shift 

in their thinking, in the first place. Through the vehicle 

of peramculture, once children grasp and internalize a 

neohumanist approach to thinking, there is the potential 

to viralize it, as they become agents of change in their 

own families.  Imagine the impact on parents when 

children start to advocate for using bicycles instead of 

fossil fuels, or want to grow vegetables together at home.  

Parents tend to aspire towards being the best examples 

they can for their children.  The mass changes in human 

behavior needed for a sustainable, livable planet will 

certainly require many influence strategies to be 

successful, but education can play a key role in reaching 

the masses. 

 

Let's Bring Children in Permaculture into 

NHE Schools and Beyond! 
Indeed, when the executive director of the Permaculture 

Association of Great Britain, that was the lead partner in 

the Children in Permaculture project, met at the 

conclusion of the project with the CIP team, he 

announced that their next year’s strategic plan was going 

to prioritize bringing permaculture into education. It is 

natural for all Neohumanist kindergartens and schools to 

play a lead role in pioneering the integration of 

permaculture into their curriculums, using the CIP 

materials.  In writing the Children in Permaculture 

manual, I directly integrated much of our Neohumanist 

Education approach into it, and I believe that it can 

enhance our ability to cultivate awakened conscience, or 

rationalistic mentality in the children and adults we are 

working with. The CIP project has also developed a two 

day training for educators. Please contact 

didi@amurtel.ro if you would be interested in organising 

such a training at your school or kindergarten. 

 

 

 

CONTINUED FROM PAGE 19 - New Take on Leadership Training  A report by Timotheus Rammelt  
 

with “Dance, Talk times three”. Telling fellow human beings about what I want to do in the world without holding 

anything back… that was spectacular. 

 

Looking back, I have to say I enjoyed growing in LM. This enjoyment is unique because growing for me had previously 

always been with associated with some pain. “No pain, no gain…” was an uneasy truth in much of my growth. Growth 

derived mostly from my “Pusher-self”. When things were not working in my studies or work – push harder. No choice but 

the uneasy path of growth. Learning and growing in schools, therefore, was often unpleasant for me. Unlearning, 

expanding and developing in this workshop series – escaping my pusher self – has been a delightful and captivating ride! 

 

Sources of hope were therefore many and varied during those days. Learning to cherish our first followers, love our 

second followers, and then we can indeed inspire a new movement. Learning to see we already arrived at the pinnacle of 

world transformation; instead of pushing for change. Learn to ride the wave. 

 

LM came at the right moment for me and was served with precisely the right intensity. It helps me to escape from habitual 

business, and to focus on the right things with the appropriate action. I am moving away from Human Doing and towards 

Human Being. How to finally hack my life and my society – that's my kind of question! Now going forward; hacking the 

future. The possibilities are endless as are the sources of hope for all of us.   

  

“I want to say it’s time to get moving 

 but really, we are always moving 

Along with atoms and stars and all that lies between 

No, it’s time to move in other directions!” 

 

Ending this article with the first part of a poem by Marcus Bussey, “It’s Time”, from his book of poetry and reflections, 

The Next Big Thing, I express my gratitude. 

 

If you want to hear about the next Leadership Matters;  sign up to the Lotus newsletter!"   

Go to:  <https://www.lotus-training.nl/> 
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Best Practice: Expanding the Heart 
By Arun Jacobson 
 

In the application of the all-encompassing philosophy of 

Neohumanism to education, we have recently sorted our 

endeavors into three main avenues:  Expanding the 

Heart, Freeing the Mind, and Engaging in Society.   

These three endeavors need to be ongoing throughout a 

person’s educational experience—from early childhood 

through early adulthood—if they are to be counted on to 

make deep roots, and bear beautiful fruits one day.  It is 

a long-term process. 
 

That is why we describe our Progressive School to every 

new family as a “long-term character-based program.”  

Over the years, I have had the chance to meet with adults 

who went through our Neohumanist school system at 

Progressive School, and who exemplify those personal 

character traits we could term Neohumanist.  In these 

interviews, we attempted to unwind their learning back 

to its beginnings, and discover which practices had the 

most profound influence on their values, personality, and 

ambitions; on their hearts, minds, and actions. 
 

Exploring the avenue specifically deemed Expanding the 

Heart, we identified ten major (and several minor) 

practices that were considered most effective: 
 

1. Deep meditation 

2. Teacher as role model 

3. Service-based learning and Volunteering 

4. Choice of great literature 

5. Classroom micro-society 

6. Collective projects 

7. Nature-based learning 

8. Aesthetic-based learning: all the Arts 

9. Compassion-based learning in Social Studies and 

Current Events 

10. Biographies of individuals who exemplify an 

expanded heart 
 

When one’s circle of love includes not just family, or a 

few friends, or certain pets, or useful plants, or even all 

of humanity, but rather all of creation, including the 

elements that make up the physical universe, that is the 

stance of Neohumanism.  The result of that stance is a 

natural tendency towards Cosmic Ideation.   
 

Those who experience Cosmic Ideation do not all arrive 

there via the same route.  That is to say, not everyone 

responds to same way to the ten practices listed above.  

For some, a lasting inspiration might have started with a 

song (8), or a walk in an ancient forest (7), or a chance to 

step into the shoes of Mother Teresa (10).  However, we 

can summarize our experiences by highlighting the top 

three items on the list as being frequently credited for 

sparking the inspiration to become a Neohumanist. 
 

(3) Service-based learning and Volunteering:   
A search through the Progressive School handbook finds 

the word “service” listed 36 times.  Service-based 

learning is simply the most effective way to put 

information and skills into long-term memory.  Why?  

Here are just a few reasons: because we are expanding 

the heart when considering another entity’s needs, 

because it solves a real-world problem, because it often 

involves collective planning, because it brings meaning 

to our lives.  The act of Service or Volunteering takes us 

temporarily out of our ego, and realigns our perspective.  

Suddenly our troubles don’t seem so big.  Suddenly 

bringing joy to another is worth more than any material 

object.  Suddenly the suffering or inconvenience we have 

to go through becomes an opportunity for which we are 

thankful.  I have watched countless students cite Service 

experiences in their graduation speech as the most 

meaningful of their childhood.  A common statement 

that comes from the lips of those describing their mental 

state while engaged in Service is this: “That could be my 

mother.” 
 

(2) Teacher as a role model:   
It is hard to conceptualize expanded love.  What does it 

look like?  How does it feel?  How does it act?  Yet it is 

easy to conceive of when embodied by a great teacher.   

At Progressive School we have two teachers in a 

classroom.  This gives double the opportunity to find a 

role model, and a chance to see a daily living example of 

how two people should relate and interact with each 

other.  When a teacher touches a child’s heart with 

patience, or generosity, or a tenacious belief in them, or 

by compassionate listening, or by personal sacrifice for 

them, or by showing them a better way, or by including 

the neglected in their circle, it is not easily forgotten.  In 

fact, we all know that it is remembered for a lifetime.  It 

becomes a perennial source of inspiration.  The loving 

model of a teacher with an expanded heart brings about 

this mental statement: “That could be me.” 
 

(1) Deep meditation:  
 People most often think of meditation as a quiet or 

lonely practice, a way to get away from the world.  The 

quiet, lonely, getting away from everything aspects of 

meditation only apply to the world of sensory 

stimulation.  At a deeper level of mind, when the senses 

are suspended, meditation brings us closer to our 

essence, our source of being.  Despite our physical 

separation and superficial differences, the deeper we go, 

the more alike we are.  All long for peace, love, security, 

freedom, happiness in unlimited quantities.  There is a 

song we sing before meditation at Progressive School 

that has this stanza:  
 

Every heart in the world wants to love infinitely 

Every soul in the world wants to feel that it is free 

Go beyond, let no dogma bind us 

We are one with the force that guides us. 
 

Deep meditation leads to this mental statement towards 

everything: “That is me, I am That.” 
 

Expanding the Heart in Neohumanism means finding 

CONTINUED ON PAGE 29 
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Peace Ambassadors at  
The River School 

Melany, Australia 
By Ann Donoghoe, Principal  
 

The most powerful leadership tool you have is your own personal 

example – John Wooden 
 

Peace Ambassadors  (PA) is a student mentoring and leadership 

program in its second year at the River School. The program is open 

to Yr. 6 students who are keen to learn Restorative Practice 

methods to assist their younger peers resolve low-level playground 

conflict in a peaceful and restorative manner. 
 

To qualify as a Peace Ambassador students must participate in three 

training sessions with Ann Donoghoe, member of Restorative Practices International, and Principal of the beautiful River 

School. 
 

The first session begins with students defining the role of a Peace Ambassador using a group brainstorming process. The 

qualities are identified, scribed and discussed. This is followed with a three-step activity to explore the big picture in order 

to determine what the students envisage a ‘peaceful playground’ would look like (adapted from — Positive Peace in 

Schools Tackling Conflict and Creating a Culture by Hilary Cremin and Terence Bevington). 
 

The second training session starts with students reflecting on what they decided were the ‘most important’ indicators of a 

peaceful playground. The selected indicators are made into a charter for their classroom to guide students as Peace 

Ambassadors while on ‘duty’. The students are introduced to Restorative Practice through two short video clips — A Short 

Introduction to Restorative Approaches by Luke Roberts and A mini video tutorial on Restorative Practice by Benn’s 

Beaches.  

 

Following the videos students discussed Traditional (What happened? 

Who’s to Blame? What punishment do they deserve?)  and Restorative 

(What happened?, Who’s been harmed?, What needs to happen to repair the 

harm?) approaches to conflict.  
 

To clarify the role of a restorative Peace Ambassador, students agreed on the 

following four steps:  

1. Identify the harm, who has been affected and how 

2. Repair the Harm, using Restorative Chat 

3. Repair the Relationship  

4. Restore the Peace. Students then worked in small groups to role-play 

conflict scenarios using the restorative chat questions — What happened? 

Who has been affected? How can we/you fix this?  
 

In the final training session, a ‘fish bowl’ approach is used to practice the 

restorative chat. This involves students sitting in a semi circle while one 

group acts out a conflict situation, which they then use a restorative approach 

to repair. At the end of each role-play, the audience (other students) have the 

opportunity to ask questions and to make positive suggestions on ways to improve the way the conflict was handled. At 

the end of this session, students are excited to receive their PA vests and name tags. 
 

Since completing the training our PAs are very active in the playground. They also present a weekly report at our whole 

School Morning Circle to share the kind behaviours they have spotted in the playground. We are very proud of the ‘serve 

to lead’ role our Yr. 6 students voluntarily take on as River School Peace Ambassadors.  

 

CONTINUED FROM PAGE 28 

 

that everyone and everything is in your circle.  If we take the mental statements of our top three techniques for Expanding 

the Heart, we get the following:  “That could be my mother, … that could be me, … that is me.”  In this way it becomes 

clear how service, proper role model, and meditation form a natural progression that can take one to the pinnacle of 

compassion: seeing your Self in everything. 
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The River School Experience 
Interview conducted by Didi Ananda Tapomaya’, edited by Alieta Belle 
 
These two smiling young people are Lotte Butink (20) and Isabel Wingert (27), who came to the 

River School from Stenden University in the Netherlands, where they currently study 

international teacher education for primary schools (ITEps). ITEps is a recently initiated course 

that prepares students to teach at international schools.  
 

 Lotte and Isabel completed their teaching practicum at the River School in the first nine weeks 

of 2019. They were supervised and guided by the River School’s class teachers. Before arriving, 

Lotte and Isabel had done some research into Neohumanism and the school’s values. As they 

expressed in their introduction letter, they were ready to embrace the philosophy and the 

school’s teaching vision. As the last day of their visit was drawing near, we were eager to hear 

what was their ‘River School Experience’. 
 

Natural surroundings; the beautiful creek, of course! 

  Lotte and Isabel both expressed that they loved the 

natural rainforest surroundings and the school grounds, 

where most children run barefoot. Lotte was thrilled 

about how many additional activities were a normal part 

of the children’s time at school, such as going to have a 

swim at the school creek, going by school bus to the 

town pool, and going for an excursion in town. She 

delighted in the atmosphere one can experience when 

living in a small village; people knowing each other in 

the community and the outdoors in easy reach. 
 

 Isabel found it fascinating how amazingly the school has 

managed to combine the demands of Australian National 

Curriculum and the nature approach and community of 

the River School. She did her practice with Year 1, 

Pademelons, with class teacher Trudi Cauley. Isabel was 

glad to find out not only that children had enough time to 

play, but also that the school reinforces learning by play, 

playful learning.  
 

“I think it’s very important for the children to grow up 

by building their knowledge by playing.  I think these 

days we forget children are still children. We expect a lot 

of them, without realising that it is important for them to 

have a break, go outside, have a play in nature, and even 

have a few minutes of meditation. I loved how here you 

see every student as an individual human being, and not 

only as a number. In a lot of schools, you see that 

teachers and students don’t work as a team anymore, 

and I am a strong believer in teamwork between students 

and teachers. I saw that it was possible at this school,”  

Isabel reflects. 
 

Socio-emotional dimension in teaching – and in being 

 When asked how this experience has become part of 

their formation as a teacher, Isabel tells about her 

previous teaching practice at a school in Germany. She 

explained that it was a very strict and structured school, 

where a lot of emphasis was placed on academic skills 

only. Isabel felt shaken by her time there and wasn’t sure 

anymore if she wanted to become a teacher after all. She 

found herself disagreeing about a lot of the teaching 

methods, eg. on treating children as just a number, on not 

taking care of their emotional needs, and just focusing on 

tests and exams. 
 

 Her stay at The River School 

and her observations of how 

teaching and learning can be 

completely different has truly 

opened her eyes and renewed 

her positive views on teaching. 

“My time here helped me a lot 

to see how to follow my path, 

and that I didn’t choose the wrong studies. I got 

reaffirmed that it is possible to teach differently and in a 

human way.”  Isabel feels that it has been a definite 

breakthrough for her as a teaching student and has been 

significant for her personal development. 
 

Lotte added that it was good to see how the socio-

emotional aspect to learning has been included in the 

teacher-centred classroom. She was positively surprised 

on her first days at the school to see a child being 

comforted and hugged by the teacher and given time to 

sort out feelings. Whereas elsewhere in her previous 

practicum placements she was told teachers are never to 

hug children (which she thinks is nonsense).  
 

Values of connection and respect – inner motivation 

 Lotte expressed that she learnt a great deal from her 

Year 6 mentor teacher Kerrie Kirwan. One of the key 

tools she was happy to be able to use was the concept of 

‘grounding’. She was surprised how the students have 

included it into their common vocabulary. In this 

practice the teacher asks children to ‘ground’ themselves 

before entering the class, and again before starting the 

lesson.  
 

 For Lotte the “best thing ever” has been making a 

meaningful connection with the children. She recalled 

times when a child had been upset and she was allowed 

to comfort and listen to them. She was happy to discover 

that amazing connections with the Year 6 Red Cedar 

class of 11-year-olds have grown from these moments.  

 During her last week, many of the children came up to 

tell her how it won’t be same without her. She also 

enjoyed being able to have humorous jokes that had 

grown between her and the students, eg. one boy would 

always start colouring his nails while in her maths class. 

Lotte was planning give him bright-neon nail polish 

when she leaves! 
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  Isabel has discovered how important the value of 

respect is. In some schools, she notes, they want the 

children to show respect for teachers, but they don’t 

really give respect back. “We are role models and we 

should all respect each other,” she says. What Isabel 

really appreciated in this Neohumanist school was the 

teaching of values; showing everyone respect and 

treating everyone how you want to be treated. Isabel 

stressed her belief in this ‘Golden Rule’. 
 

 Isabel thinks we should teach values and behaviour in 

our schools and has sadly seen in her practicum 

placements that there has been little focus on values. She 

understands that it can be a point of contention, eg. some 

parents wanting to teach values at home and other 

parents seeing it as an important part of education. She 

takes a firm point of view asserting that “we definitely 

should teach values at school especially in early 

childhood settings.” 
 

 “Here the children really experience what is kindness, 

what is caring,” Isabel reflects. “It is really important to 

embrace and to remember those values and to have it felt 

in your body. I don’t think it’s something just for kids, 

it’s also for the adult world, it’s something you will 

carry for the rest of your life.” Isabel elaborated on how 

values help us to be thoughtful and prepared to sort out 

conflict, “as life is not just black and white, and we need 

tools and ability to solve problems.” 
 

 Lotte shares Isabel’s thoughts on which one of the inner 

values she finds most important in education. “What I 

find really important is Respect; respecting others, 

respecting nature, respecting yourself, respecting all 

things.” Lotte continued, discussing her line of thought, 

“…giving others space, space for yourself just to be, 

becoming aware of what you need and fulfilling your 

own needs, being able to take care of yourself, realising 

your own autonomy.”   
 

 Lotte feels strongly that in education the ownership of 

learning should be given to the children and that they 

should have the chance to be in charge and manage their 

own learning in a responsible way. She agrees that the 

model of giving children their own stewardship in 

learning requires trust in children’s abilities. “In many 

education models we are taught not to listen to an inner 

guide, and so often we don’t know what we actually 

need or want and have lost our ability to follow our own 

curiosity. We rather choose to follow ‘outer motivation’ 

which is learning because we are told to, in order to pass 

exams and advance.”  

 

 Lotte passionately articulates that, “The only education 

we should have is learning with the heart because with it 

comes being able to work with curiosity and inner drive, 

only then true learning can happen.” 
 

Child-centred vs. teacher-centred  

 Lotte has experienced many different forms of 

education and is very fond of student-centred education. 

She was very curious to see Neohumanist Philosophy put 

in practice at The River School. She believes learning at 

The River School is still teacher-centred.  She is 

grappling with the issue of being ‘progressive’ and 

‘teacher-centred’. Lotte appreciates the socio-emotional 

practices she observed at The River School and saw it as 

a sign of progressive education. However she observed 

‘teacher-centred’ practices, such as the teacher deciding 

what is learnt when and how much time is spent on it. 

“How do I feel about that? I’m still looking at this 

question, “ she says and laughs. She prefers children to 

have them follow their own inner guidance, their own 

curiosity in learning. 
 

Challenges 

  For Isabel some challenges were realising how much 

hard work a teacher puts in to differentiate their teaching 

practice, in order to meet the skills and talents of 

children. Isabel commented that, “teachers are expected 

to reach out to every child, and challenge them with 

academic skills, even though there can be a big gap in 

abilities and knowledge.” She thinks teachers in general 

are very harsh on themselves, because they always try 

the best they can and question what to do better the next 

time. “Reflecting on one’s own actions at lessons can be 

challenging, but it’s important for one’s own growth.” 

 

 For Lotte a challenge has been finding how far to go 

with listening and giving space for emotional needs of 

children, without dwelling in the feeling too long. 
 

Parents  

  When asked how they saw the cultural differences in 

parent participation here and elsewhere, Isabel comments 

that parents at River School are quite engaged, since they 

are allowed to be part of the school. She really likes the 

concept of letting parents be involved and has seen them 

quite often in lessons helping out. In Germany Isabel  

barely met parents, because the rule was for parents to 

say goodbye at the gate. No parents were allowed in the 

class. Isabel thinks it’s good for children to see that the 

school and parents work as a team and are connected. 
 

  Lotte didn’t see many parents assist in the Year 6 

classroom, but met them helping at the tuckshop, at bake 

sales and other school events. “The fact that they have 

chosen The River School for their children is an act of 

being involved in the philosophy already,” she mused. 

Lotte also perceived most of the parents as open and 

free-spirited.  
 

 Isabel absolutely loved her time at the River School and 

being mentored by Trudi, from whom she learnt a lot. 

“You really feel the loving, kind and caring community 

here. You really feel that, while you teach here. I love 

that. “ 
 

 Lotte expressed how much she enjoyed her practicum 

placement at The River School. She saw how nurturing a 

connection with children is given lot of importance at 

this school. In her previous teaching placements she 

didn’t always agree on the school’s teaching methods.  

“But here I have seen how it all makes sense; fostering 

inner values. I’m very much on the same line,” she 

shared enthusiastically. 
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The PROUT Parliament Game 
By Dr. Sohail Inayatullah (UNESCO Chair in Futures Studies)  
 

At a recent conference in Australia, I had the chance to experiment with gaming and creating progressive policy futures by 

running the first Prout Parliament Game. The core question was what would the world look like if Prout – as theory and 

movement – were in power; if the core ideas of Prout
1
 were adopted as the norm, as informing and framing global and 

local legislative priorities?
2
 

 

The Prout Parliament Game has four parts. Part 1 is an explanation of core Prout ideas in a futures context. Part 2 is a 

futures wheel process that develops the implications of key emerging issues. Part 3 is the development of a checklist that 

is used to inform decision-making. And part 4 is the process of using the checklist to vote on parliamentary proposals. The 

structure and processes of the game lend itself to easy adoption for other social movements and organizations. 
 

PART ONE 
 

I began the workshop with the overall global context. First was Sri P.R. Sarkar's argument that not only was time 

"galloping" – increasing at a rapid pace – but that as global and local political and economic systems are experiencing 

flux, individuals can have a greater impact: you and I can make a difference. Second, the critical importance of vision, of 

defining where we as a society wished to be in 20 years. The argument made was that those who can imagine a desired 

future, feel the future they wish, had a greater chance of achieving the future. Strategy thus emerges from vision and not as 

an outcome of current problems. 

 

I then presented some critical aspects of Prout. These were: 

a. Inclusive spiritual practice 

b. A vegetarian diet, especially non-violence towards animals 

c. Deep sustainability in that Gaia is treated as a cooperative partner 

d. The switch to renewable energy and the creation of energy 

cooperatives through peer to peer energy platforms 

e. Neohumanistic education – a focus on teaching and telling stories 

based on planetary identity.  

f. The move toward regional association, imagining a confederation of 

Asian and antipodean states – an Asian-Australian union by 2038 

g. Finally, we sought to move beyond GDP to a quadruple bottom line 

to measure this future: prosperity (increased goods and services), 

sustainability (nature, first), social inclusion (a society where inclusion 

is designed as the norm) and spirituality (happiness and other measures 

of bliss). 
 

PART TWO 
 

In this context, we developed six working groups and asked a series of what-if questions (derived from the foresight 

literature)
3
 for Australia by 2038. Each group explored the implications of each question and articulated Prout strategies. 

1. Chindia wins the current economic game – 50% of world GDP is produced by these two nations 

2. The Neohumanist Education revolution – national policy of teaching deep sustainability and inclusion. 

3. The energy shift to renewables – 50% of all homes produce their own energy 

4. Plant based diets as the new normal – 50% of all individuals self-identify with a plant diet based (up from the current 1 

million or 5% vegetarian or vegan in Australia) 

5. Gender equity – in 50% of all boards (up from the current 27-32%) 

6. Technologies of the mind – eight million practice meditation or 36% of the Australian population by 2038. This would 

be up from the current two million. 
 

Each group presented policy positions. I report on two of them. 
 

For the rise of plant based diets, including the likely exponential growth of cellular agriculture, participants (who all 

happened to be between the ages of  8-14) suggested that Prout work with farmers to help them transition from meat-based 

systems to plant-based systems. The suffering of animals needed to be addressed. Prout practicing compassion was 

paramount here. 

                                                           
1
 Prout has five dimensions: 1. an alternative cyclical theory of history; 2. an alternative economic system that is cooperative based; 3. 

a global governance system with spiritual practice as foundational; 4. a new theory of integrated leadership that transforms the 

historical cycle to a dynamic spiral; and 5. a gaian theory of self based on gender equity and planetary identity. 
2
 Sohail Inayatullah, Prout in Power. Policy solutions that reframe our futures. Delhi, Proutist Bloc of India, 2017. 

3
 For more on this, see: www.metafuture.org. Also, www.shapingtomorrow.com and www.futures platform.com 
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The technologies of the mind group noted that with 50% of people meditating, there would likely be improved physical 

and mental health, thus freeing up financial resources to be used in other areas. There would also be an elevation of 

consciousness – softer, wiser, integrated – of the society, making progressive policy changes in other areas easier.  
 

PART THREE 
 

After brief presentations by each group, participants were asked to develop a 

Prout checklist. A checklist becomes a way of articulating policy based on the 

core Prout ideas and not on sentiments one may privately hold. It also helps in 

taking Prout from a theory to practice. 
 

Groups articulated a number of salient points. Some of the key ones were:  

• Does the policy lead to reduction in crime?  

• Is the policy inclusive?  

• Does the policy reduce pain to animals and nature?  

• Does the policy encourage cooperation?  

• Does the policy reduce inequity?  

• Does the policy encourage cooperatives?  

• Does the policy ensure that the basic requirements of housing, health, and 

education are provided for all?  

• Does the policy wisely use new technologies? 
 

PART FOUR 
 

With the establishment of a working checklist, we then convened the Prout 

parliament. As this was experimental, we first had policy positions that were easy to 

dissect.  
 

In the first, it was suggested that all western medicine be removed by 2038. Using the checklist, this was quickly voted 

down – as it excluded an important healing tradition, it would lead to more harm, and as one participant reminded, Sarkar 

was pluralistic toward healing tradition – what mattered most was whether the modality cured or not.  

The second policy suggestion was terminating funding for renewable energy sources and the move toward full nuclear.  

This was also quickly voted down as the risk of harm was considered too great. Nuclearization would also lead to a 

concentration of economic power. Local, cooperative energy solutions from solar, wind, and geothermal were 

recommended instead.  
 

The parliamentary floor was then opened up to all proposals. Three individuals presented. 

The first suggested that meditation practice be legislated for all high schools in Australia. There was a debate as to 

which type of meditation. This was clarified as 20 minutes a day of quiet mindfulness every morning. Further clarification 

was sought as to primary versus high schools. The presenter argued that for primary schools it would be optional, but for 

secondary schools, it would be mandatory. Given the health gains and correlated reduction in crime and other positives 

associated with mindfulness/meditation, the resolution was passed. 

The second suggested that regulation of housing be reduced so that one could quickly put up homes as needed so 

as to reduce homelessness. The votes were positive, however, the gender group was concerned that a lack of regulation 

could adversely impact safety, nature, and cultural heritage. The presenter modified his proposal, asking for reduced 

regulation and not the end of regulation. 

The last presenter wished to adopt a policy of no government interference in private education. Upon clarification 

that there would still be federal neohumanist
4
guidelines, the proposal was passed. Education policy would be set through 

educational experts and registered bodies using evidence-based policy.  
 

The game concluded with the parliament funding the three proposals. Each committee was given (an imaginary) one 

million dollars to fund research and implementation. 
 

CONCLUSION 

The conclusion was that the Prout Parliament Game was a practical and easy way to teach Prout and a great way to 

envision what a Proutist society could look like. While some expressed positive doubt, the workshop ended with a quote 

from Sri Sarkar: 

 “A bright future awaits you – your future is glorious, your future is luminous, 

 your future is effulgent … the future of humanity is strikingly resplendent.”
5
 

                                                           
4
 For more on neohumanism, see: Sohail Inayatullah, Marcus Bussey and Ivana Milojevic. Eds. Neohumanist Educational Futures. 

Tamsui,Tamkang University, 2006. 
5
 P.R. Sarkar.  The Electronic Edition of the Works of P.R. Sarkar, Version 7.5. The Thoughts of PR Sarkar. You are never alone. 

Kolkata, Ananda Marga, 2008. 
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GLOBAL NEWS 

 
 

MANILA SECTOR 

 

Let the Children have a Happy World! 
NHE News from Vietnam 
By Trần Thúy Ngọc 
 

Dana Winner has sung:  

“Let the children have a world  

where there is no pain or sorrow,  

where they all can live tomorrow  

and they share a brighter day.  

Let the children have a world  

where the people can be free,  

where they all can join together  

and their hearts will share a dream.”  

 

To share this dream of a just and sustainable world, we have been doing some activities 

here in our efforts to expand the heart and free the mind for kids. Besides the annual celebration of the International 

Children’s Day on June 1st with Yoga for Kids, courses on Kids Yoga 

Teacher Training have been held at our AM Ho Chi Minh City Quarters 

from time to time for pre-school teachers. Some NHE aspirants have 

practiced their learning: Phạm Thị Hiếu Anh has been conducting a Kid 

Yoga class at “Kitty Kindergarten” as well as some training courses for 

interested students at “Yoga Daily Academy” in Ho Chi Minh City. 

 

Phan Khanh Quỳnh and Nguyễn Thủy inaugurated their kindergarten 

“Chuyện Nhỏ” in Ho Chi Minh City last February. 

 

Additionally, some 

charity services 

(cooking, donation, 

festivals …)   have been 

offered regularly by 

AMURT Saigon to 

various poor 

orphanages in South 

Vietnam, such as Linh 

Quang Children’s 

Home (Xuân Lộc, 

Đồng Nai), Thiên 

Bình Orphanage 

(Biên Hòa), Từ Ân Orphanage (Bà Rịa – Vũng Tàu), Love School for 

Handicapped Children (Hòn Đất, Kiên Giang) … 

 

Yes, to quote Dana Winner’s song again:  

“There is a place for a child in your heart  

as long as you still believe in a fairytale,  

and always know, deep inside, we are all the same.”  

we are searching for a child in our heart…  
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New instructors of Yoga in Buenos 
Aires, Argentina with trainer, Dada 

Arnavananda 
 

 

AMSAI Yangon Preschool Myanmar 
 

The AMSAI Yangon Preschool has been running for 6 years. 

It is mainly for low-income families.  Currently, it has 32 

children aged 2 to 5 years old, and two teachers.   The 

principal is Dada Divyasundara'nanda. The school is using 

the local curriculum with an NHE foundation including 

stories from the YES manual, regular kiirtan, meditation, and 

asanas. 

 

On April 12, they 

had the Burmese 

new year 

celebration, locally 

called the "water 

festival" - the 

biggest festival in Myanmar. They had a new year’s party celebration in the 

school, with the children doing free dancing, singing together and making 

sweets together. This week long holiday is maybe the happiest time for 

Myanmar people. 

 

 

 

 

GEORGETOWN SECTOR 
 

Argentina  
Ánanda Náráyańa Project,  
By Kuntur Deva 
 

We have already entered in our fifth year of the project of harvesting day by 

day the fruits of those good seeds that were sown making a dream become a 

reality.  Among some of the latest occupations and engagements, as well 

objective achievements, the following are of greater relevance: 
 

Public talks 
Several public programs were given in various Argentinian cities in Córdoba 

and San Luis provinces that include presentations about the purpose of a MU 

combined with Chinese Medicine Health Concepts and Yoga as a Lifestyle.  
 

New construction 

After 8 long months of intense work setting up the main structure and roof of 

our new building, we have finally completed an important part.  We can now  

continue making the walls and organize the spaces where a laboratory will be 

located to continue 

producing natural 

medicine and the 

distilling of 

essential oils.  
 

Family programs 

This summer we began a new program focused on the 

inclusion of family members in yoga, meditation, healthy food 

habits, and moving together activities, welcoming 23 families 

throughout these blissful months of sunshine, blue sky and 

flower blooming.  
 

Social Service   

Together with members of the Organic Market we visit 

regularly an Elderly’s Home located in Villa General Belgrano 

town where we sing kiirtan, practice simple exercises and have 

time to listen to and share inspiring stories.   
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NAIROBI SECTOR 
 

Update from AMNHA, Ho Ghana 
By Dada Mahaprajinananda 
 

After years of preparation and a gradual construction of the building, the 

Ananda Marga Neohumanist Academy began serving the community of 

Ho, Volta Region, in September 2016. We opened with just a handful of 

children but our well equipped Creche/Nursery/KG, good intentions, 

positive spirit, and dedicated staff impressed the local people.  
 

We now have 110 children admitted. Parents have asked us to expand 

into higher classes and though it is a great challenge, we aspire to rise to 

the occasion.  
 

We’ve submitted to the District Assembly architectural drawings that 

include a two story structure of eight additional classrooms, toilet and 

urinal block, and all necessary facilities. An initial inspection has been 

made. Our target is to add at least one additional classroom each year. 
 

In late November, 2018 our dynamic sister Nadia Rabah from Lebanon 

came for one month to share her many skills and years of experience.  

With Nadia’s very capable guidance, the head teacher and her teaching 

staff increased their knowledge and appreciation of the basics of NHE 

and learned many more creative classroom interventions.   
 

The daily routine now includes a quiet time circle.  Basic yoga based 

exercises are done by the children, and more art work as well. 
 

While in Ghana, Nadia met with the school’s PTA, made contacts with 

the Lebanese business community, and also conducted training and 

programs at the Lotus Centre in Accra managed by Didi Ananda 

Gunamaya.  Her visit and work has made a lasting impression and put 

the growing school on a more firm NHE footing. 
 

The school staff in Ho, and those at other Ananda Marga schools in 

Ghana, will greatly benefit from additional training in NHE and related 

skills. 
 

If you are available to visit and assist with teacher training, 

preferably for minimum 1 month, please contact Dada Mahaprajinananda  <mahaprajinananda@gmail.com>.   

 

Update on Lotus Children Center, Accra, Ghana 

By Didi Ananda Gun’amaya’ 
 

At our school we have regular teacher training.  We focus on moral principles 

weekly. Although Ghanaian people are quite religious, mostly they go to 

church in search of miracles, but learn little or nothing about moral 

principles. It is important for our teachers to 

understand those principles. Usually they get very 

inspired in our sessions as there is an innate flow of 

love for God in the human heart. Still many dogmas 

bind their minds so we work on opening their minds 

and hearts. 
 

In our training sessions, teachers bring their own 

words to express various attributes related with a 

moral principle. Then they try to explain how they 

would teach those attributes to the children.  
 

The staff of Lotus is from our local community 

which is still underdeveloped. People do not have a habit of reading books, 

especially women. Thus we encourage them so that they can express their 

own ideas in these subtle subjects.  
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Mandala-art, cooking and playing were part of the teachers training during the last Xmas holidays. These activities help to 

create unity among the teachers and expand their creativity. Some of them have never 

cooked before and were given the main duties of cooking  

 

 

Service Activities at Lotus 

As we plant seeds in the mind of very young children the sprouts and fruits do not 

belong to us. It is something to ripen and bear fruit in the future. However, among the 

adults, we can see how the local people can get influenced quickly by the nobility of 

high ideals. "Service to Humanity is Service to God" is one of these. We have been 

training our teachers in the principles of NHE, not only in theory but also in practice. 

For example as promoting the spirit of service, we brought our teachers to distribute 

clothes to a poor in the village.  

 

Pictured here, Festus Tandoh, an ex-teacher of ours who left years ago to enter in the 

caeer of footballer, gathered his friends to donate needful stationary and toiletries to 

the school. Through a quiz they also reminded the kids of how important hygiene is. 

Everyone got prizes. 
 

 

HONG KONG SECTOR 
 

NHE Activities in Taiwan – by Geeta Li 
  

Family Yoga Day 
This program, which takes place, four times a year, includes 

Kiirtan, QTE (Quiet Time Exercises), Parent-Child Yoga, 

Family RAWA & Sattvic Foods sharing. 

 
  

Parents Seminar 
This program by Geeta and Arunima takes place in 

Janakii’s kingdergarden. 

 
Health Class 
Chandana shared the TCM 

(Traditional Chinese Medicine) health 

concept.  
  

 

The 7 steps to be Wisdom Teachers 
 

Dada Shambhushivananda gave a class on Wisdom 

Teachers which included these seven steps: 

1. Bhiksa-cultivating gratitude  

2. Diksa-initiation 

3. Shiksa- education  

4. Samiksa- self reflection  

5. Pariks’a- test 

6. Pratiks’a- patient waiting 

7. Pratis’ta- establishment in the goal – attainment 
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DELHI SECTOR – India 
 

Ethnobotany and Important Herbaria of India 
Training Course, Gwalior, India, March 12-16, 2019 
 

A five day training course on ‘Ethnobotany and Important Herbaria of India’ was 

conducted by Dr. Vartika Jain at Gwalior, India. Dr. Vartika told that study of all kinds 

of relationships existing among people and plants is called Ethnobotany. Urban people 

do possess immense knowledge about plants and man-plant relationships in urban 

environments are studied under a new academic discipline termed “Urban 

Ethnobotany”. Dr. Jain has initiated research in this area and reported interesting results 

obtained in a case study done on some prominent temples of Udaipur city in Rajasthan. 

She elaborated the concept of traditional as well as non-traditional botanical knowledge 

and also discussed future dimensions of this research in India along with highlighting 

methodologies of studying urban botanical knowledge. Dr. Vartika said that although 

UBK (Urban Botanical Knowledge) is mostly considered as non-traditional that is not 

always the case, as there are some elements of traditions present in urban communities 

that are linked to botanical knowledge such as culinary knowledge of a migrant 

population in cities.  
 

In a second lecture, Dr. Jain revealed that there are 97 herbaria in India and among them the Central National Herbarium 

of BSI, Kolkata, Forest Research Institute, Dehradun and CSIR-National Botanical Research Institute, Lucknow, are 

India’s largest herbaria helping in identification of unknown plant specimens. Dr. Vartika also emphasized the role of 

herbaria as a tool of ethnobotanical studies and the importance of physically visiting live herbaria rather than virtually 

visiting in today’s digital era. Dr. Vartika Jain is emerging as a budding scholar in this field and 

widely solicited for lectures on this subject by different institutions. 

 

Uma Nivas Update  
 

Uma Nivas is a unique place – its name means “The 

Abode of the Divine Mother”.  It is an area of several 

square kilometers spanning over a dozen  impoverished 

tribal villages. This place was chosen by Shrii PR Sarkar 

in 1978 to be the global seat of the Women’s Welfare 

Department of Ananda Marga.  Uma Nivas is foremost a 

community service project with 7 primary schools, a 

Girl’s High School, clinics, farms, a Music College and 

now a Women’s College under construction.  
 

Uma Nivas, encompasses all that lies in the essence of its Tantric nature – 

the deep silence of the ancient barren hills of Rarh, a mystic place of 

contemplation of saints and sages, the sweet fragrant air of spring, the 

orange palash blossoms, the unbroken song of birds… mingling with the 

early chanting that flows into songs, music and chatter of learning of 

hundreds of children and teenage girls in several scattered compounds ... 
 

“Beyond the periphery of material mobility, there is the world of aesthetics; 

and above it, beyond it, there is the world of mystics. The world of mystics 

and the world of aesthetics are for human beings. And each and every 

human being should get a proper chance, should get adequate chance, to 

move into those worlds.” – Shrii P. R. Sarkar 
 

Uma Nivas is a perfect place of aesthetics and mystics that Shrii PR Sarkar 

talks about. It is the fusion of nature, life and people. It has still of course a 

lot of scope for building on in every way and that is the reason we are here. 
 

Our construction of the Women’s College and a model Primary School is 

progressing with the help of your kind and generous donations. It is a 

creation of compassion, a continuous inspiration to bring it to its 

completion for the meaningful purpose of serving many more children, 

girls, women, families and the community as a whole to live in healthy 

cooperatives.  
 

Make Uma Nivas as part of your destination on your next trip to Ananda Nagar, Rarh.  You can follow us and send 

your contributions to us on umanivas.weebly.com  Thank you ! Didi Anandarama  
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From Kulapati Tours.. 
Ac. Shambhushivananda visited Taiwan, Gold Coast and Maleny (Australia), Den Bosch (Netherlands), Denpasar 

(Indonesia), Kuala Lumpur (Malaysia), Hanoi (Vietnam), and led workshops on "Wisdom Teachers and Social 

Transformation". In Taiwan, several business leaders received instruction in meditation from Dada. Dr. Peter Siao 

organized most of the meetings in Taiwan. While in Australia, Dada also visited the River School and met the Principal, 

Ann Donoghoe. Daphne Wong hosted Dada in Kuala Lumpur while Denpasar Public School hosted a lecture on 

Neohumanist Education for all its teachers.   

 

Dada’s visit to Taiwan was hosted by Dr Peter Siao, 

Mr. Peter Lin and Sumati 
 

 

Dada also visited Taichung and reviewed the progress of 

Taichung Neohumanist Center under construction with 

Mohamukta and Rutger Tamminga 
 

 
 

Gurukula class in Gold Coast Australia 
 

 
 

Dada with Gen. Prabowo Subianto, head of Genindra 

Party and Presidential Candidate of Indonesia  

 

 

 

 

From Kuala Lumpur Puchong Learning Center 
 

 
 

 

Wisdom Teachers Training in Hanoi 
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Participants at a yoga teacher training in Brazil 

honoring the setting sun 

 

The Revival of 
AMAYE 
By Dada Vishvarupananda and Sumati 
Brekke  
 

AMAYE (Association of Ananda Marga Yoga Educators) has been 

revived with the objective of creating a sharing network of 

educators who want to develop each other’s capacity; and spread 

the yoga teachings of Shrii Shrii Anandamurti into the world.   
 

After our first round of invitations, we now have over 45 confirmed 

members worldwide with expertise in various topics – and surely more to come! At the request of those members, we have 

set up a mailing list and discussion forum, and have started the process of reviewing our teacher training manual and 

standardizing steps of practice for Ananda Marga asanas. We have also published the first AMAYE newsletter, which can 

be viewed at https://mailchi.mp/29fcd4b2a4db/amaye-voices-first-issue. 
 

Members of AMAYE will be meeting at the forthcoming Gurukula conference in Italy: 

https://neohumanisteducation.org/educating-for-a-bright-future-conference-invitation/ to discuss the implementation of 

our strategic plan that includes strengthening our network of educators through discussions and conferences, developing 

an upgraded web site, better defining our Yoga “brand,” and creating high quality publications. 
 

We invite you to become part of the network. Please sign up through the above newsletter link. 

For further communication, contact us at info@amaye.org 

 

 

TOOLS TO CHANGE THE WORLD 
New Study Guide - Based on the  

Progressive Utilization Theory (Prout – Level 1) 
By Dada Maheshvarananda and Miira Price, M.Ed., Ed.M. 
 

Planet Earth needs impassioned activists working together to raise consciousness 

and transform society.  Tools to Change The World, inspired by P.R. Sarkar’s 

Progressive Utilization Theory (Prout), is a study manual offering a compelling 

vision of a more equitable, sustainable, and just society that will empower people 

and communities. 
 

Those who learn about the suffering and destruction in the world soon discover 

that these problems do not exist in a vacuum – they are interconnected and caused 

by a broken political system and global economy that makes a few individuals 

very rich at the expense of both people and the environment. 
 

The activist tools in this manual are proven techniques that unlock our capacity to 

educate, to build collective power, and to make a change. The tool box includes: telling your story, journaling, meditation, 

public speaking for activists, one-on-one interviews, consciousness-raising groups, choosing winning words and slogans, 

starting successful cooperatives, capturing media attention, leadership training, critical study, and unpacking privilege. 
 

The book’s many resources, activities, and links to articles and videos will deepen your activist experience. The 

companion Facilitation Guide includes discussion questions, cooperative games, exercises, and more to excite and inspire 

a democratic study group and to encourage positive activities to transform both you and the world. 
 

ORDERING: 

The pdf books can be downloaded for free from www.prout.info. 

Single copies of the book can be ordered from Amazon: 

https://www.amazon.com/fall-materialistic-theories-progressive-socialism/dp/8789552008/ 

and  

https://www.amazon.com/Tools-Change-World-Facilitation-Guide/dp/8789552016/ 

Discounts are available when ordering five or more from Ramesh: 

Email: rbjonnes108@gmail.com 
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Unschooling in Paradise  
by Kathleen Kesson  
(InnerWorld, San German, Puerto Rico, 2018) 

Reviewed by Dada Maheshvarananda 
 

Homeschooling is the education of children at home or elsewhere as a legal alternative 

in the United States to compulsory school attendance laws. Parents or other adults 

usually supervise the education. This is called “home education” in Europe and many 

Commonwealth countries. According to the US National Center for Education 

Statistics, about three percent of all children in the United States were homeschooled in 

the 2011–2012 school year. 
  
However this book is about unschooling, an educational method and philosophy that 

advocates learner-chosen activities as a primary means for learning. Unschooling 

encourages exploration of activities initiated by the children themselves, believing that 

the more personal learning is the more meaningful, well-understood and therefore useful it is to the child.  
 

There is no better guide to unschooling than the author, Kathleen Kesson, Professor Emerita of Teaching, Learning, and 

Leadership at Long Island University Brooklyn. This book describes her five-year unschooling experience with her four 

sons on their rural property in Oklahoma. She admits that this book “blurs the lines between essay, memoir, narrative 

nonfiction, and manifesto!” 
 

She says that her four boys “taught me much of what I know about how children think and how they learn, more than I 

have gathered from two graduate degrees in education, reading scores of books about the subject, and decades of teaching 

in formal environments.” 
 

This book is a devastating critique of today’s schools in the United States that were designed to produce obedient workers 

for the Industrial Age. Certainly there are some things that all children need to know in the twenty-first century. However 

the author writes, “Put a hundred great scholars in one room to decide what these things should be and they will debate 

endlessly. I know this because I have served on panels and commissions loaded with very smart people charged with 

coming up with answers to [this].” 
 

Instead, she advocates for productive idiosyncrasy, which challenges the current fixation on common standards, 

standardized learning, and testable outcomes, arguing instead for multiple forms of instruction and expression that address 

the “whole” child, their various needs, and their different timetables for learning. 
 

She encouraged her boys to “mess about,” freely observing the natural world around them, playing, thinking creatively, 

and wondering about it, which is, of course, the thirst for inquiry that is at the heart of good science and lifelong learning. 

The results were astonishing. When they had to return to public school, they were far ahead of their peers. 
 

One chapter is titled, What About God? In that, the author notes that “Unschooling… is an incredible opportunity to 

explore together the magical mysterious world we are born into and ponder the unanswerable existential questions.” 
 

I have recommended and made presents of this book to all the parents I know who are homeschooling or considering it, 

because Kathleen Kesson’s advice is so practical and wise. In fact it should be read by everyone who cares about our 

future.  
 

If you want to know more about Dr. Kesson's work, or order the book, you can visit her website at kathleenkesson.com 
 

 

New NHE books, India 
 

AMGK in India is working on new textbooks including story books 

for all grades starting with Preschool to go along with an NHE 

curriculum framework. The title of the books under work in progress 

so far are "Who loves me?" "Kalyana Sundaram" and "I am kind" 

and "Tiny Green Island". 
 

For more information please contact Didi Anandarama: 

<didianandarama@gmail.com> 
 

41



The Next Big Thing! 
By Marcus Bussey 
New Book - Reviewed by Sid Jordan 
 

Marcus Bussey, a leading Neohumanist educator at the University of Sunshine Coast, 

Queensland Australia, has expressed an interest in “an emergent Neohumanist poetics 

as a basis for rethinking and enacting a deep pedagogy of universalism.”  His new 

book of poems, The Next Big Thing, that has attracted praise from many reviewers, 

appears to be a stepping-stone that illuminates the path towards a poetic “pedagogy of 

universalism” for our Neohumanist schools.  
 

In Marcus’ introduction of this poetry book he asserts that reading and writing poetry 

is a way of accessing a “dissenting imagination” that helps free us from “the habits 

governing the heart, mind and body.”  Our Neohumanist Education supports a poetic 

pedagogy that expands the heart, frees the mind and serves others. 

 

In his poem, My Voice, he shares this anthem of dissent 

and our connection to Greater Things:   
 

Theory and Distance dwell 

     amongst the thrown-ness of it all. 

Embodied scholarship and  

     personal resistance work this space; 

The churning Chaosmos. 

My body wears it all! 

Poesis and poetry, declarative in nature  

     demand a response: 

‘We will rise up!’ She declares and I respond: 

‘Again and Again!’ 
 

This is a body wisdom calling! 

My heart throws itself against my ribs 

      mixing eros and critique, blood and light! 

And what is the path? 

A challenge to conditioning; 

A doing differently: 

A patterning of new lacuna: 

A dancing of community back into the flatlands. 
 

 My voice sings 

    my body’s ability to act  

    as an intimate conduit of Transformation. 

My voice an I-We-Us-Them-It harmonic 
 

A singing bowl for the Chaosmos and the 

    skin that seals us all in. 

That is, until we realise our perfect connection to 

A grace of Greater Things!  
 

In his opening poem, It’s Time, he echoes the urgency of 

this dissenting poetic voice: 
 

I want to say it’s time to get moving  

    but really, we are always moving  

    along with atoms and stars and all that lies between.  

No, it’s time to move in other directions!  

Grab the rudder from the feeble hands of fate  

    take control of this boat of being  

    throw off the weight of the past, cherry pick it  

    for what’s best in us, an always best beyond the stains 

and strains  

It’s time to ask what next, when saying enough is futile.  
 

It’s time to love and laugh more, and time to cry and 

grieve.  

It’s time to take responsibility in all its forms.  

It’s time to out-love the bad in all and see or seed the 

good.  

I am restless with this sense of timefullness of things  

    dwelling with that perpetual yearning that calls us all.  

Yet our compasses are skewed so we need to recalibrate.  
 

It’s time for sure and in time maybe we’ll find out what 

for.  

Right now, I step out, stand up, playfully embrace this 

timely state.  

It’s time to find new pathways to where we’d like to be  

    before we are timed out, over cooked in the furnace of 

becoming!  
 

This “perpetual yearning that calls us all” is embraced 

throughout this book of poems as an embodied 

“connection with all that is” and the “power of collective 

movement” celebrated in the poem, The Next Big Thing.  

Here are the last two stanzas. 
 

When I love I am expanded!  

Fear cuts me off; diminishes me  

And then I fail to see the pattern, 

Fail to connect the dots and taste  

My connection to all that is. 
 

To move beyond fear is the next ‘Big Thing!’  

To take up love as the challenge that enables,  

To realise the power of collective movement where  

The most mundane of experience reveals itself in a 

myriad of ways 

To be a message to me, and you, that we can be so much 

more... 
 

This is a small glimpse of an exhilarating collection of 

poems, The Next Big Thing, that challenge us to 

transcend old patterns and surrender to the universal 

beauty that surrounds and permeates us.  It would be 

interesting to gather reports from a variety of 

Neohumanist schools that illustrate the application of 

poetry as we collectively move together to create a 

Neohumanist poetics.   
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Economic Renaissance in the Age of 
Artificial Intelligence 
Edited by Apek Mulay 
New Book - Reviewed by Professor Sohail Inayatullah 
 

Apek Mulay has edited an intriguing book. It draws on the foundational work of Indian 

mystic, macro-historian, and philosopher, Shrii P.R. Sarkar. Almost 60 years ago, 

Sarkar began the process of envisioning and creating a world after communism and 

capitalism. Communism has largely disappeared as a vision of the future, while crony 

capitalism appears to be if not at its end, certainly in its dying stages as inequity 

continues to increase within nations and between nations. Sarkar imagined a world 

with far greater efficiency, far greater productivity, far less inequality, living with 

nature and enhanced by amazing new technologies—“mind in technology”• if you 

will—“what we know today as the beginning of artificial intelligence (AI)”. This 

would be a planetary civilization where the boundaries would be functional not 

sentiment-based as in today’s nation-states. However, this was not a utopian vision in 

that it was a no-place, but a Eutopian vision, a good place. Contradictions do not magically disappear; however, 

exploitation decreases and the world gets better and better. 
 

What seemed far away 60 years ago no longer seems distant. Discussion of global governance, a universal basic income, 

an Internet of everything, dramatic advances in robotics all challenge the current world capitalist system and the mindset 

that sustains it. But how would this system actually work? It is this question that many contributing authors seek to 

answer. What would a universal basic income look like? Is it even possible? Would it create security or a culture of 

incapacity? What legislation is required to encourage cooperatives? Do we need a global constitution? How do we create 

an economy where the “money flows”? Can we, should we, move from dark green to bright green (ecology with AI), or 

more important, are structural changes in the world economy. These and many other similar questions are tackled and 

answered by the contributing authors. 
 

This book is rare in many ways. First, as suggested earlier, it fills in the details to Sarkar’s alternative vision of the future 

where technology creates less inequality with higher productivity. Second, it takes macroeconomics seriously. Mulay is an 

economist and to his credit, he has created a community of thought leaders who move between economics, sociology, law, 

and futures studies. (Among the co-authors of the book are Navin Doshi, Dr Shambhushivananda, Steven Richheimer, 

Craig Runde, Matt Oppenheim, Stephen Willis, Roar Bjonnes, Michael McAllum, Shrikant Shete, Sreeniva Adiki and 

Satinder Paul Singh.)  Issues of taxation and the employment implications of robots are not lost sight of. Indeed, solutions 

from new taxation regimes to blockchains to constitutional amendments are offered. Also inner issues, for example the 

implications of meditation and spiritual consciousness on post-capitalism, are met head on. 
 

Thus, the text both attempts to optimize our life in current reality—the world as we know it—how can we create more 

value for all, how can we be happier, and how can we create a more just planetary civilization after capitalism. The present 

and the emerging possible future are both addressed. 
 

This is a unique time in our human history. There is much to appreciate, even though horror is everywhere. As we 

transition to a new society we need visions and operational suggestions as to what to do next. 
 

ORDER: https://www.businessexpertpress.com/books/economic-renaissance-in-the-age-of-artificial-intelligence/ 
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