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The past two decades have witnessed a digital revolution 
in education. Digital technology has become an essential 
learning tool, enabling students to explore virtual 
realities, multimedia environments, and artificial 
intelligence (AI). Transforming education requires 
visionary leadership—school administrators play a 
central role in designing systems that allow teachers to 
use AI effectively and responsibly. Technology offers 
unprecedented opportunities, but also ethical challenges. 
As AI becomes part of teaching and learning, both 
educators and students must navigate questions of 
technoethics—how to use digital tools ethically and in 
alignment with human values. Neohumanism provides a 
guiding compass for this process. Its emphasis on 
holistic development, universal love, social justice, and 
ecological balance can shape the ethical use of AI. 
 
Educational policies around the world increasingly stress 
digital literacy and AI skills. For instance, Thailand’s 
education strategy promotes AI competency from 
primary through higher education. Students are 
encouraged to integrate AI in research and 
communication, yet this rapid digital expansion also 
exposes inequalities and ethical gaps. While technology 
offers new pathways for learning, younger children may 
not yet possess the maturity to manage screen time or 
understand AI’s influence. In countries such as Sweden, 
government and parents limit young children’s exposure 
to digital devices to protect mental and spiritual 
development. In contrast, Thai children often have 
unrestricted access to screens—even at night—raising 
concerns about attention, sleep, and emotional balance. 
Parents and teachers must therefore cooperate to 
cultivate healthy, ethical digital habits. 
 
In secondary and higher education, AI introduces new 
academic integrity challenges. Many students use 
generative AI tools such as ChatGPT or Gemini to 
complete assignments without understanding or 
verifying the content. Teachers may overlook this, 
allowing students to pass without genuine learning. Such 
practices weaken students’ analytical thinking and 
creativity, undermining the human skills education 
should nurture. Ethical education must therefore 
emphasize honesty, responsibility, and critical 
engagement with AI-generated content. 
Trustworthiness—an essential technoethical value—
requires students to verify information, understand its 
sources, and develop independent insight rather than 
simply reproducing machine outputs. 
 
As information technology becomes inseparable from 
human life, the philosophy of Neohumanism is 
increasingly vital. It calls for using AI and digital tools 

consciously, guided by ethics, empathy, and awareness. 
Research shows that digital communication—email, 
texting, social media—raises new ethical questions about 
confidentiality, professional boundaries, and competence 
(Klaus & Hartshorne, 2015). These concerns apply 
equally to educational contexts. Educators must balance 
innovation with moral responsibility to ensure that 
technology enhances, rather than erodes, humanity. 
 
Ethical Dilemmas in Digital Education 
Several core ethical issues define the digital age: 
 
1. Data Privacy and Security – Who owns and controls 
student data, and how is it used?   
2. Algorithmic Bias and Fairness – Do AI systems 
discriminate or reinforce inequality?   
3. Digital Equity and Access – Does technology widen 
the gap between privileged and marginalized learners?   
4. Screen Time and Well-being – How does continuous 
exposure affect health and cognitive development?   
5. Automation vs. Human Interaction – Does technology 
weaken interpersonal relationships?   
6. Authenticity and Academic Integrity – How can 
institutions detect and discourage AI-assisted 
plagiarism?   
7. Digital Citizenship and Cyberbullying – How do 
educators foster responsibility in online behavior? 
 
Technoethics Through a Neohumanist Lens 
Technoethics examines whether emerging technologies 
truly represent progress or create hidden risks. Ethical 
reflection ensures that innovation aligns with human 
dignity and social well-being (Zimmer, 2021). 
Technology aims to solve problems and enhance life, 
while ethics defines what is right and just. Yet rapid 
advances—from AI to biotechnology—outpace ethical 
frameworks. Technoethics encourages restraint when 
consequences are uncertain. If such discernment had 
guided early industrial innovations, humanity might have 
avoided crises like climate change caused by fossil fuel 
dependence (Heller, 2012). Thus, rigorous ethical 
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scrutiny of new technologies is essential for humanity’s 
future. 
 
Neohumanist educators play a key role in guiding 
technological development. Humans—not AI—must 
lead, applying ethics to every digital endeavor. 
Education should integrate technoethical principles into 
curricula to ensure responsible and compassionate 
technology use. Six Neohumanist principles can inform 
ethical digital education: 
 
1. Universal Love and Inclusivity – Bridge digital 
divides and foster empathy.   
2. Holistic Development – Support emotional, 
social, spiritual, and physical growth.   
3. Social Justice and Equity – Challenge bias 
and promote fair data practices.   
4. Ecological Balance – Address 
environmental impacts such as e-waste and 
energy use.   
5. Intuitive Wisdom and Critical Thinking – 
Encourage discernment and reflective 
inquiry.   
6. Spiritual Growth and Inner Connection – 
Preserve mindfulness in an increasingly 
digital world. 
 
Technoethical Leadership in Schools 
Ethical leadership ensures technology serves humanity. 
Technoethical leaders should:   
1) Model responsible digital behavior.   
2) Foster critical inquiry about technology’s effects.   
3) Prioritize student well-being in all technological 
applications.   
4) Empower teachers to integrate ethics into digital 
learning.   
5) Advocate policies that align educational AI with 
human values. 
 
Practical Implications and Recommendations 
Neohumanist educators can translate these values into 
practice through the following actions:   
- Cultivate digital literacy and discernment, helping 
students understand both benefits and risks of 
technology.   
- Integrate technology purposefully, using digital tools to 
enhance—not replace—human connection.   
- Teach digital citizenship and critical thinking, 
promoting ethical decision-making online.   
- Prioritize holistic development, recognizing emotional 
and spiritual needs alongside technical skills.   
Education must continually question what technology 
does to humanity and how ethical reflection can shape its 
use (Dorrestijn, 2017). 
 
Harnessing Technology for Humanity  
Neohumanist education views AI as a spiritual 
opportunity rather than a threat. Human consciousness 
must guide AI, not the reverse. Administrators and 
policymakers should envision systems that merge digital 

innovation with ethical awareness, creating education 
that is both technologically advanced and deeply 
humane. 
 
Neohumanist Education for the Future 
A Neohumanist approach envisions a society grounded 
in universal love, justice, and ecological harmony. 
Technology must serve these aims, helping to build a 
happy, sustainable, and compassionate world. Education 
should nurture both technological competence and inner 
wisdom, preparing individuals to act ethically and 
responsibly in the digital age. 

 
Conclusion 
Digital technology and AI expand humanity’s capacity 
for learning and creativity, yet they demand mindfulness 
and moral discernment. Following P. R. Sarkar’s Neo-
humanist philosophy (1982), education must move 
beyond knowledge transmission toward holistic human 
development. By integrating Neohumanist principles—
universalism, ethical awareness, and spiritual growth—
educators can ensure that technology serves humanity 
rather than dominates it. As Ghosh, Shinde, and Sarkar 
(2025) affirm, Neo-humanism provides a framework for 
inclusive, value-based education that fosters compassion, 
social consciousness, and wisdom in the digital era. 
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Close to Myself: Resilience and 
Transformation Through a 
Neohumanist Perspective 
By Dr. Olha Prosina 
 
Abstract: 
This article presents the authorial psychological support program Close to Myself as 
a neohumanist intervention model designed to cultivate resilience and professional 
transformation in times of crisis. Grounded in empirical research with Ukrainian 

educators (2023–2025), the program integrates cognitive-behavioral therapy (CBT), mindfulness, and transformative 
learning with reflective and creative facilitation tools. The article also introduces an authorial model of psychological 
mechanisms of professional transformation, conceptualized as a five-stage process (crisis trigger, reflective re-evaluation, 
meaning-making, strategic renewal, and integration of changes) interacting across situational, personal, and institutional 
levels. Empirical findings reveal that while motivational and meaning-making resources remain strong, professionals 
often struggle with stress resilience, emotional balance, and cognitive flexibility. Based on this evidence, Close to Myself 
offers a structured approach that supports resilience, identity reconstruction, and holistic well-being. Beyond the teaching 
profession, the model is positioned as a universal framework for professional renewal, aligned with neohumanist values of 
dignity, interconnectedness, and human flourishing. 
 
Keywords: resilience, professional transformation, neo-humanism, psychological support, educators, mindfulness, 
transformative learning. 
 
Introduction 
Global crises—armed conflict, pandemics, migration, 
and systemic educational reforms—have reshaped the 
lives of professionals across sectors. Teachers in 
Ukraine, in particular, face unprecedented challenges of 
displacement, emotional exhaustion, and redefined 
professional roles. Traditional adaptation strategies 
prove insufficient; professionals require deeper 
psychological support that restores inner resources and 
fosters transformation. 
 
In this context, Neohumanism offers a framework that 
transcends immediate survival, emphasizing wholeness, 
meaning-making, and interconnected growth. The 
program Close to Myself was developed as an evidence-
based intervention within a research project on the 
psychological mechanisms of professional 
transformation in crisis contexts. Its primary aim is to 
strengthen resilience, cultivate reflective and 
motivational capacities, and support professionals in 
reconstructing their identity in alignment with 
neohumanist values. 
 
Theoretical Background 
Professional transformation is not merely a shift in roles 
or tasks but a profound reorganization of meaning, 
motivation, and identity. In previous research, 
psychological readiness for transformation was 
conceptualized as a dynamic system of motivational, 
cognitive, and emotional-regulatory resources. 
 
An authorial model of psychological mechanisms of 
professional transformation in crisis conditions was 
developed as a result of empirical and theoretical studies 
(2023–2025). Its integrative character reflects the 
interaction of three levels: 

1. Situational – external crisis triggers, uncertainty, and 
disruption; 
2. Personal – internal psychological resources such as 
resilience, reflection, and motivation; 
3. Institutional – social-professional support and 
organizational environment. 
 
The model unfolds in five sequential stages: 
1. Crisis trigger – an external challenge disrupting the 
established order. 
2. Reflective re-evaluation – critical reconsideration of 
experiences, goals, and values. 
3. Meaning-making – constructing renewed meanings of 
one’s professional activity. 
4. Strategic renewal – adopting new approaches and 
coping strategies. 
5. Integration of changes – consolidating a new 
professional identity. 
 
This framework positions transformation as a holistic 
process occurring through the interplay of external crises 
and internal resources, mediated by social and 
institutional support. It resonates with the neohumanist 
paradigm, emphasizing human dignity, empathy, and 
interconnected flourishing. 
 
Empirical Foundations of the Model 
Between 2023 and 2025, an empirical study involving 88 
Ukrainian educators examined readiness for professional 
transformation in crisis contexts. The results revealed a 
complex picture: 
• High motivation for achievement (90.9%) and 
occupational self-efficacy (39.8% high, 60.2% moderate) 
demonstrated strong motivational and meaning-making 
foundations. 
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• Stress resilience was critically low (only 8% at a high 
level). 
• Psychological well-being indicated “flourishing” in just 
25% of participants. 
• Critical thinking was moderate to high in 93% but often 
unaccompanied by sufficient emotional stability. 
• Correlation analysis confirmed significant 
interdependencies: cognitive flexibility and critical 
thinking (r = 0.61), stress resilience and self-efficacy (r = 
0.54), self-regulation and reflective thinking (r = 0.45).  
 
These findings support the idea that readiness for 
transformation is not fragmented but an integrated 
construct requiring systemic support. 
 
Qualitative analysis of professional missions highlighted 
educators’ humanistic orientation: “being a guide for 
change,” “bringing light,” and “a pillar of support for 
colleagues.” These narratives resonate with neohumanist 
ideals of service, interconnectedness, and purposeful 
growth. 
 
The “Close to Myself” Program 
 
The Close to Myself program was designed as a 
structured psychological intervention to address the 
resource imbalances identified in the research, with a 
particular focus on strengthening resilience, reflection, 
and meaning-making in times of crisis. It consists of five 
interconnected modules: 
 
1. Professional identity and the challenges of 
transformation 
2. Self-regulation resources and emotional resilience 
3. Motivation for growth and meaning-making 
4. Cognitive flexibility and critical thinking 
5. Social support and collective growth 
 
Each module integrates a variety of reflective, cognitive-
behavioral, and facilitation practices, including narrative 
techniques, visualization, metaphor-based tools, and 
group dialogue. The program is delivered in a blended 
online format over 30 hours, combining synchronous 
workshops with asynchronous individual tasks, which 
allows participants to balance personal introspection 
with collective exchange. 
 
For the purposes of the workshop within the conference, 
several selected activities were highlighted to illustrate 
the core principles of the program: 
 
"Three Stories of My Professional Journey" – a 
reflective exercise encouraging participants to recall and 
share a moment of pride, a moment of struggle, and a 
moment of inspiration, thereby reconstructing 
professional meaning through narrative. 
"Emotional Console" – a metaphorical tool inspired by 
Inside Out (Pixar, 2015), where participants visualize 
emotions as buttons on a control panel, enhancing 
awareness and self-regulation. 
"Change Journal" – a personal log for capturing micro-
transformations in thoughts, emotions, and behaviors, 

helping participants recognize gradual shifts in their 
professional and personal growth. 
 
These activities were chosen because they are highly 
adaptable to diverse audiences and demonstrate how the 
program cultivates reflection, emotional awareness, and 
incremental transformation. 
 
Neohumanist Dimension 
Unlike purely clinical or skills-based interventions, 
Close to Myself embodies neohumanist principles. It 
views resilience not just as the ability to “withstand 
stress” but as a pathway to inner harmony, moral dignity, 
and interconnected flourishing. 
Key neohumanist features include: 
• Holistic focus: integrating emotional, cognitive, social, 
and spiritual dimensions. 
• Empathy and solidarity: cultivating a supportive 
professional community. 
• Meaning-oriented growth: encouraging individuals to 
redefine professional identity in light of deeper human 
values. 
Thus, the program and the broader model of 
psychological mechanisms extend beyond educators, 
offering a universal framework for professional 
resilience and renewal across different fields. 
 
Implementation and Outcomes 
Pilot implementation with educators demonstrated 
encouraging results: participants reported increased 
emotional awareness, renewed motivation, and stronger 
group cohesion. Even under displacement and 
uncertainty, professionals discovered “inner light” and 
regained trust in their capacity for growth. While initially 
applied to teachers, the model is transferable to other 
professional domains—healthcare, social work, business, 
as well as psychological support for war veterans—
where resilience and meaning-making are essential in 
crisis contexts. 
 
Discussion 
The presented model and the Close to Myself program 
illustrate how empirically grounded, human-centered 
interventions can contribute to resilience and 
transformation. Situated within the neohumanist 
paradigm, they address both individual growth and 
collective solidarity. 
 
The five-stage model highlights that professional 
transformation is not instantaneous but evolves through 
reflection, meaning-making, and integration, supported 
by institutional and social environments. This 
perspective reinforces the neohumanist principle of 
interconnectedness: resilience emerges not only from 
within but also through relationships and supportive 
communities. 
 
Limitations of the study include the predominance of 
female participants and reliance on self-reported data. 
Future research should expand the sample, employ 
longitudinal designs, and compare across professions and 
countries. 
                                                      Continued on Page 36 
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A plenary on this topic was presented at the recent GANE Conference in Romania 
 

Empowering Future Change-
Makers: Teaching Neohumanist 
Activism in Schools 
By Christy Shaver and Howard Nemon 
 
Asking the Right Questions 
What kind of world are we preparing children for? And 
what kind of children are we preparing for the world? 
These two questions open a doorway into the heart of 
education. Is teaching simply about transferring 
information into young minds so that they can conform 
to the world as it is? Or are we nurturing values, skills, 
and a sense of responsibility so they can engage with and 
improve the world we share? 
 
Our society is facing the combined challenges of 
ecological crisis, social fragmentation, and the 
persistence of cycles driven by hate, greed, and violence. 
Preparing children merely to adapt to this world is not 
enough. The task of education should be to prepare them 
to transform it. 
 
This is, in essence, the foundation of Neohumanist 
education. It is not confined to only intellectual 
development but extends to moral, social, and spiritual 
awakening. Its guiding philosophy of Neohumanism 
cultivates a deep commitment to and responsibility for 
all beings, human and non-human, and emphasizes 
education as a liberating process. 
 
Rethinking Empowerment 
Empowerment is sometimes spoken of as if it were an 
add-on to education, a program or extracurricular 
activity. In truth, empowerment is at the core of what 
education must be if it is to prepare children to navigate 
the complexity of our times. 
 
At its essence, empowerment is the interplay of three 
dynamics: finding one’s voice, cultivating agency, and 
engaging in collective action. Voice is the courage and 
opportunity to express one’s truth. Agency is the 
confidence to make meaningful choices. Collective 
action is the realization that transformation occurs most 
powerfully when we act together. 
 
When these dynamics are nurtured, children begin to see 
themselves not as passive recipients of knowledge, but as 
participants in shaping their communities and their 
future. This vision aligns deeply with Neohumanist 
philosophy, which views empowerment not as a 
secondary outcome, but as the essence of education 
itself. 
 

 
The Principles of Empowerment 
Several principles guide this process. Empowerment 
begins with self-determination—the recognition that 
children must have opportunities to choose and direct 
aspects of their own learning and life. It expands as 
power is rebalanced, shifting from an adult-centered 
model toward shared participation. It requires a 
strengths-based approach, seeing each child as capable 
and gifted rather than deficient or incomplete. 
 
Furthermore, an empowerment approach must also equip 
students to become effective participants. It should 
endow their young minds not only with theoretical 
understanding but also practical skills for applying their 
learning in the world. Hence, a variety of age-specific 
skill sets will be conveyed using different modes of 
teaching, including lectures, discussions, hands-on 
experiences, collaborative endeavors, and technology-
enhanced learning. 
 
Finally, empowering students means expanding 
consciousness so that they can engage the world as 
morally aware and spiritually elevated beings. They 
develop what Paulo Freire called critical 
consciousness—the ability to question injustice, see 
beyond appearances, and imagine alternatives. When all 
of this is anchored in social justice, education transcends 
the individual, becoming a force for collective good. 
 
Empowerment Across Ages 
Empowerment does not look the same at every stage of 
development. For a young child, it may appear in 
something as simple as being given a choice or being 
encouraged to practice kindness and fairness in play. In 
middle years, empowerment might show up in 
collaboration with peers, in projects that connect 
learning to real-world challenges, or in opportunities to 
take responsibility for a shared outcome. For 
adolescents, empowerment grows into leadership, 
advocacy, and the ability to challenge social norms that 
perpetuate injustice. 
 
What matters most is not the specific form but the 
underlying spirit. Children of every age can be 
empowered when they are respected, listened to, and 
trusted to act meaningfully. 
 

Bringing Empowerment into Practice 
Empowerment is not an abstract philosophy—it comes alive through daily practice. The following examples illustrate how 
teachers can nurture empowerment across developmental stages, building voice, agency, and collective action through 
age-appropriate experiences. 
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Ages 4–6: Awakening Kindness and Inner Connection 
 

At this early stage, empowerment begins with helping children recognize their emotions and their connection to others and 
the natural world. The classroom becomes a place where kindness is practiced, not preached. 
Core Values: Kindness, moral awareness, and a sense of belonging to something greater. 
Activities: Hold daily “kindness circles” where children share one good deed or express gratitude. Read stories about 
cooperation and compassion, asking reflective questions such as “How did the rabbit help his friends?” Caring for a 
classroom plant or pet teaches empathy and responsibility. Nature walks can become mindfulness exercises—listening, 
breathing, and noticing beauty. 
Skills Cultivated: Emotional literacy, early mindfulness, and guided conflict resolution. 
Empowerment Outcome: A foundation of empathy and self-worth, from which social responsibility naturally grows. 
Example: When a disagreement arises over toys, invite the children to brainstorm fair solutions together. This transforms 
a routine conflict into a shared learning experience in empathy and problem-solving. 
 

Ages 7–9: Practicing Empathy and Moral Courage 
 

Children in this stage develop moral reasoning and begin noticing fairness and inclusion. They want to help and to be part 
of something meaningful. 
Core Values: Empathy, cooperation, fairness, moral courage. 
Activities: Use role-play to explore perspective-taking (“How would you feel if...?”). Create buddy systems, gratitude 
circles, and small collaborative projects such as art murals or garden beds. Encourage peer mediation to resolve conflicts. 
Skills Cultivated: Emotional regulation, perspective-taking, teamwork, and early leadership. 
Empowerment Outcome: Children learn that their voices and actions matter, and that kindness can transform 
relationships. 
Example: When bullying behavior emerges, involve the class in problem-solving rather than relying solely on adult 
authority. Guide students to identify feelings, explore fair solutions, and draft a class agreement for kindness. The result is 
collective ownership of behavior and empathy in action. 
 

Ages 10–12: Thinking Critically, Serving with Purpose 
 

This is a transformative age—students can link learning to real-world issues and develop a sense of purpose. 
Empowerment grows through inquiry, service, and reflection. 
Core Values: Cooperation, social awareness, justice, and universal love. 
Activities: Have students identify a community need—helping elders, cleaning a park, or reducing waste. Guide them to 
research the issue, design a plan, act, and reflect. Student-led “awareness weeks” on kindness or ecology deepen agency 
and collaboration. 
Skills Cultivated: Inquiry, planning, teamwork, and critical thinking. 
Empowerment Outcome: Students discover their capacity to analyze problems, envision solutions, and work collectively 
for change. 
Example: A “Community Voices Project” invited students to interview local elders about their environmental memories. 
They then created an exhibit linking those stories to climate change today, fostering intergenerational empathy and 
systems thinking. 
 

Ages 13–18: Engaging in Justice and Systemic Change 
 

In adolescence, empowerment matures into advocacy. Young people are ready to critically question systems, identify 
exploitation in society, and lead collective efforts for fairness and inclusion. 
Core Values: Justice, equity, rationalistic mentality, universal consciousness, and non-human rights. 
Activities: Support youth in designing and leading awareness campaigns, youth-run cooperatives, or partnerships with 
local organizations. Host mock UN debates, multimedia storytelling projects, or mentorship programs where older 
students guide younger ones. 
Skills Cultivated: Leadership, systems thinking, persuasive communication, and strategic planning. 
Empowerment Outcome: Youth become conscious changemakers, capable of identifying root causes of injustice and 
acting with clarity and compassion. 
Example: When a school’s service project with a refugee community was halted by discriminatory policy, students 
launched a respectful campaign advocating for reinstatement—writing open letters, collecting testimonials, and meeting 
with administrators. They learned that empowerment is not rebellion but the moral expression of conscience through 
activism. 
 
Integration Across the Curriculum 
Empowerment is not limited to civics or ethics—it can be woven through every subject. A science unit on ecosystems can 
include stewardship projects. Language arts can feature storytelling from marginalized perspectives. Mathematics can 
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apply to real-world equity issues such as energy use or food access. The arts provide avenues for expression, empathy, and 
community dialogue. 
 
Teachers need not discard existing curricula; they can reframe them. By infusing lessons with opportunities for voice, 
choice, and action, education transforms from rote learning to living inquiry. 
 
Reflections for Teachers 
Neohumanist education calls teachers not only to instruct 
but to embody empowerment. Reflective questions can 
guide this practice: 
● How am I modeling empowerment through my own 
actions and interactions? 
● Do my students have opportunities to make choices 
that influence their learning? 
● How can I bridge classroom learning with community 
engagement? 
● Are families and local organizations included as 
partners in this work? 
 
Such reflection keeps educators aligned with the deeper 
purpose of Neohumanist education—to awaken the 
innate dignity and potential in every child. 
 
Conclusion 
The transformation of education begins with small, 
deliberate steps. Each time a teacher listens deeply, 

shares authority, or invites reflection, empowerment 
grows. Each act of courage, curiosity, and compassion in 
the classroom reverberates outward into the community. 
 
Empowerment is not about giving children power they 
lack—it is about recognizing and nurturing the power 
already within them. When students experience their 
learning as meaningful and their actions as impactful, 
they no longer see the world as something to adapt to, 
but as something they can shape. 
 
In the spirit of Neohumanism, education becomes not 
just preparation for life but participation in the ongoing 
creation of a more just, compassionate, and sustainable 
world. By empowering children to think critically, act 
ethically, and care universally, we nurture in them the 
seeds of transformation—seeds that can grow into a 
future where love, wisdom, and courage guide human 
progress. 
 

 
Continued from Page 33 - Close to Myself - By Dr. Olha Prosina 
 
Conclusion 
Resilience and transformation are essential in times of global crisis. The authorial model of psychological mechanisms of 
professional transformation provides a structured, evidence-based framework, while the Close to Myself program 
translates it into practical interventions. Both are deeply aligned with neohumanist values, emphasizing wholeness, 
dignity, and interconnectedness. By cultivating reflection, resilience, and meaning-making, the approach affirms that even 
in adversity, professionals can reconstruct their identities, renew their motivation, and contribute to collective growth. 
 
Bio: 
Olha Prosina is the Director of the Center for Postgraduate Education at the University of Educational Management, NAES of Ukraine. She holds a 
PhD in Pedagogical Sciences and serves as an Associate Professor, with over 20 years of experience in adult education, teacher professional 
development, and psychological support in times of crisis. Her research and practical work focus on emotional resilience, transformative learning, 
and the integration of EdTech innovations in teacher education. She is the author of the psychological support program “Close to Myself ”, 
developed in response to emotional burnout among Ukrainian educators. Olha is actively engaged in international projects that bridge educational 
psychology and digital learning. 
For More Information:  prosina.olga.v@gmail.com. 
The 30-hour program is currently available in Ukrainian on their website.  She will soon be preparing and publishing an English version. 
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How to Spice up Kiirtan with Kids 
By MahaJyoti Glassman 
 
What is Kiirtan 
The practice of kiirtan is 
simple repetitive chanting for 
2-5 minutes or more. This 
method of rhythmic singing 

is called kiirtan. Singing kiirtan supports kids in 
preparing their minds and bodies for meditation by 
engaging the sensory organs (eyes, ears, touch) and 
motor organs (arms and legs) towards the Goal. 
 
The power of mantra, a collection of sacred sounds, is in 
its ability to rhythmically blend the rhythm of the breath 
with sound. Some mantras, such as Baba Nam Kevalam, 
may be sung aloud. This mantra carries with it the 
feeling of benevolent love for all created beings. Singing 
mantra or affirmations such as “I am a Super Friend” 
generates positive energy and joy within the minds and 
hearts of children. 
 
Culture and Mantra 
Singing mantras is a practice found in many cultures. 
However, there are some public settings such as schools 
or community centers where chanting in Sanskrit may 
not be culturally appropriate.  In these situations, the 
group may sing a local translation such as ‘Love is all 
there is’, ‘Love is everywhere’ or an affirmation such as 
“I am Love” or “I am a Super Friend”. These generate 
positive energy, joy, and connection with kids when they 
can feel the meaning in their hearts. 
 
The 3 R’s and Benefits of Kiirtan 
Clinical studies have shown that because of this unique 
combination of ‘rhyme, rhythm, and repetition’ in 
kiirtan, there are many beneficial effects for the brain 
and the nervous system.  The combined power of the 3 
R’s is deeply engaging, capturing and sustaining their 
attention. 
 
Additional benefits include: 
    Minimizing the effects of inferiority, superiority, and 
defeatism 
    Diminishing depression, fear, anxiety, and stress 
    Uplifting the emotional mood and calming the mind 
    Lessening negative thought patterns such as defective 
thinking and negativity 
    Improving attention and behavior 
    Enhancing joyfulness, contentment, positivity, and 
peace 
    Deepening one’s sense of connection with the Divine, 
the creation, and all beings 
 
How It Is Sung 
Kiirtan can be sung in a monotone or to a simple tune 
that is age appropriate for the students. In preschool, 
familiar songs such as nursery rhymes can be adapted to 
Baba Nam Kevalam singing.  Simple melodies yield the 
best results for the young child. Older students may 
enjoy more complex tunes. They may explore the call 

response style in which the teacher or a lead student may 
sing one line at a time alone and the rest of the class 
responds in unison. 
 
Teachers may also explore different volumes of singing: 
1) Singing loudly, 2) Singing softly, 3) Whispering, 4) 
Silently, moving only the lips (no sound), and 5) 
Completely internal (for elementary kids). 
 
Dancing and Movement 
Children enjoy rhythmically dancing and moving their 
bodies. While singing kiirtan, they may love engaging 
their mouths, hands, feet, and body. They may stand, sit, 
dance, or jump – clapping their hands, their arms 
overhead, holding hands, flying, stomping, tiptoeing, or 
freeform dancing. Moving in unison may be challenging 
for very young children but can be performed by older 
elementary-aged children. Playing instruments is great 
fun! 
 
The Lalita Dance is a simple side-to-side rocking 
motion, tapping the toes of one foot behind the flat base 
foot. This movement can also be difficult for the very 
young child (2-5 years). They can do whatever is 
comfortable, natural, and appropriate. Older ones should 
have no difficulty. 
 
Dance forms may vary: 1) Moving in a circle, 2) 
Dancing in one spot, 3) Weaving in a single line (like a 
parade), or 4) Dancing out the door into the wide world.  
Let this practice be filled with fun! 
 
A Feeling of Unity 
Singing naturally requires deep breathing which relaxes 
the sympathetic nervous system through longer 
exhalations. When children sing together, they are 
breathing as one. This synchronicity creates a sense of 
harmony – moving, singing, and breathing together. 
Kiirtan becomes an experience of unity, a feeling of 
unconditional love. 
 
Therapeutic Uses of Kiirtan 
Physically, mentally, and emotionally – kiirtan practice 
is very soothing and joyful. Just five minutes of chanting 
can dissolve stress and negative emotions that are 
holding the child hostage.  This can be performed 
individually with a teacher and child, or collectively (the 
whole class, sitting or standing) at any time of day. 
When children are experiencing sadness, frustration, or 
anger, kiirtan uplifts and refocuses their attention 
towards positivity. 
 
Through kiirtan, children connect with the Inner Source 
and return to balance. This engages a feeling of oneness 
with The Great and a sense of sharing kinship with all 
beings. 
 
Baba Nam Kevalam – Let the kiirtan begin. 
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Lotus Anniversary Festival 
By Karine Harkema 

 
A toddler falling asleep on the harpist's lap, children completely absorbed in magic drawing, lively workshops, 
heartwarming encounters, beautiful music, tasty snacks, and the positive vibe of over 100 visitors. The Lotus Anniversary 
Festival on October 25, 2025 offered inspiration for all, in a family atmosphere. 
 
Change is needed in the world. How can we connect and take action together? The festival translated this question into 
various inspirational sessions and workshops for children and adults. The focus was on growth in awareness and education 
for the future. 
 
Lotus Training, the Dutch Neohumanist training centre affiliated with Zonnelicht daycare, illustrated what it stands for 
with various activities: working towards a beautiful world for everyone with growth in awareness and the development of 
children as a starting point and a sense of togetherness. 
 
With a cup of coffee or tea and a snack, visitors took their seats in the main 
hall for a presentation on educational innovation, focused on full 
development, including life skills, such as self-awareness, cooperation, 
service, and attention to nature. This is already happening in various 
countries. 
 
This was followed by a workshop on the six levels of consciousness. In the 
education of the future, educators and teachers will guide children through all 
levels of consciousness, so that they can contribute to society from within and 
experience satisfaction and happiness. Practical exercises allowed participants 
to experience the different levels. 
 
How can you use your intuition to stand confidently in front of the class? And 
how can education contribute to the necessary transformation from 
competition and assertiveness to cooperation and compassion? That was the 
topic of the Confident Teacher session. 
 
Education and childcare must give future generations the awareness to act 
together based on sustainability, inclusive thinking, and everyone's qualities. 
This is what The Teacher of the Future session zoomed in on.  
 
For a healthy and fair future, we need sustainable and resilient ecosystems. The 
topic of permaculture was therefore an essential part of the festival. 
Permaculture expert and artist Annick Gaarthuis, known for her children's 
book Eetbare Wildernis (Edible Wilderness), engaged with visitors based on 
their questions about this design system, which is based on harmony between 
humans and nature. 
 
British PROUT expert Jyothi and Argentine Kuntur from Campo Divino 
shared their vision and experience in a hopeful and practical workshop on PROUT (Progressive Utilization Theory). 
PROUT is a neohumanist vision and approach for a new economy in which fairness and sustainability are key. 
 

38



Participants in the breathing session experienced how conscious breathing strengthens the connection with your body, 
relaxes the body, thoughts, and emotions, and provides insight into 
yourself. The afternoon program also offered a sound bath, featuring a 
variety of instruments and shamanic singing  
 
When you interweave information with emotion, a message is not only 
heard but also felt and remembered. The listener's imagination and 
memory are activated. Participants in the Storytelling workshop went 
home amazed and inspired, with a point-by-point summary to practice 
storytelling at home.  
 
Relaxation and art came together during Magic Drawing. Children were 
completely absorbed in this activity, in which the body seems to be able 
to draw independently, music provides support, and beautiful works of 
art are created. Thirty minutes flew by instead of ten! Children could 
also participate in a dance workshop and yoga. 
 
Towards evening, attendees sat down to a delicious plate of lasagna and 
good conversation. Harp music heralded the start of the evening's 
musical program. We concluded our 25-year jubilee with a variety of 
musical performances, from harp to flute and from singing to djembe. 
 

From Sustainable Living Towards a Balanced World 
An Event held at Bodhivijjalaya College, Nakorn Nayok, Thailand 
By Jareeporn Naksamrit, Lecturer, Faculty of Education, Srinakharinwirot 

University 
 
In 2019, after the Educating 
for a Bright Future global 
NHE conference in Italy, 
Claudio Moreni (practitioner 
and founder of Campo Divino 
Argentina) and I sat on the 
train travelling to Salorno and 
talked about society and what 
we could do to make things 
better. Six years later, 
something continues to unite 
us to do good things, like a 
slow but sure dynamic flow 
that will affect the next 
generation! So we held an 
activity together for 
undergraduate students at 
Bodhivijjalaya College, 
Srinakarinwirot University, 
Thailand. The event was held 
on the 6th of November, 2025 
and was well supported by the 
College. 
 
The students who are studying 
Geo-Social and Cultural 
Management are on a quest 
for the truth of life. Their 
recent exchange with Campo 
Divino focused on project management, nature-based 
living, the philosophy of self-sufficiency (sufficiency 
economy) as King Rama 9 of Thailand propounded the 
use of clean energy to create a livable community that 
coexists with nature.  

 
During this exchange, students 
learned about Western 
cultures—specifically 
Argentina, South America, and 
Germany—as well as Thai 
culture. They explored natural 
resource management and the 
creation of local community 
development projects, such as: 
• Water management projects. 
• Preserving aquatic 
environments and nature. 
• Waste disposal. 
• Learning from lessons, 
analyzing problems, and 
generating new knowledge for 
intergenerational transfer. 
 
The Neohumanist philosophy 
of education was conveyed by 
practitioners living the 
Neohumanist way of life. 
Following the activities, the 
students reflected on their 
experience, describing it as a 
new and distinct type of 
learning. 
 

Sincere gratitude goes to Shrii P.R.Sakar and Dada 
Shambhushivananda, our teachers, who led us to share 
and inspire people in southeast Asia, 

 
Neohumanist Changemakers from Campo 

Divino in Argentina participated in the Lotus 
Festival in Den Bosch, Netherlands and were 
happy to meet Gurukula Chancellor Acarya 

Shambhushivananda Avadhuta who is also the 
founding director of NERI 

(Neohumanist Education Research Institute) 
Netherlands. 
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Social Acceptance of Wind Turbines:  
How Citizens’ Subjective and Public Acceptance 
Influence Behavior 
By Lilly Kiesbauer 
 

If we are looking for sustainable living, we need to 
address energy supply as one big factor of our 
environmental impact. To reduce one's energy 
consumption is a first step but, in this modern world, a 
huge impact can be made by transforming energy 
production to more renewable technologies that do not 
harm the environment. However, the application of such 
sustainable energy technologies will continue to require 
overcoming both technical and social barriers. 
 
This article is based on my bachelor's thesis in the study 
program “human and the environment” at RPTU 
Kaiserslautern-Landau. In Germany, there are strong 
debates about wind energy and opposition groups have 
formed - even in and near my hometown. My thesis 
further investigated the underlying social, psychological, 
and communication-related aspects and processes 
regarding wind energy. I will briefly introduce what an 
analysis of previous literature revealed and how this led 
to the construction of the study design. 
 
Indeed, social acceptance of renewable energy 
technologies is seen as one of the most important 
limiting factors that regularly delay the installation and 
operation of renewable energy plants (Segreto et al., 
2020). Especially acceptance on the local level, 
particularly concerning wind turbines in close proximity 
to residential areas, can diverge significantly from the 
positive general attitude towards wind energy (Walter, 
2014; Walter & Gutscher, 2013). In consequence, 
emerging oppositional factions can wield considerable 
influence, potentially hindering or blocking wind energy 
projects (Bell et al., 2013). 
 
There are a lot of different factors influencing individual 
and public acceptance of energy technology (see the 
Technology Acceptance Framework of Huijts et. al., 
2012). Interestingly, several studies observed that many 
people do agree to environmental measures individually 
while they perceive the majority of citizens to oppose 
them (Sokoloski et al., 2018; Bell et al., 2005; Sparkman 
et al., 2022). This is known as pluralistic ignorance: “a 
group-level phenomenon, wherein individuals belonging 
to a group mistakenly believe that others’ cognitions 
and/or behaviors differ systematically from their own, 
regardless of how the misperception arises” (Sargent & 
Newman, 2021, p. 4). In the case of wind energy, this 
would mean that whereas subjective acceptance for wind 
energy in a community is high, individuals perceive 
others to be opposed to the technology resulting in the 
perception of low public acceptance. This gap, resulting 
in shared misperceptions about social reality, can 
significantly influence one’s attitudes and behaviors 
(Snyder & Swann, 1978). 
 

The bachelor's thesis investigated this discrepancy of 
acceptance levels called pluralistic ignorance related to 
the implementation of wind turbines in rural areas. As 
there is a lack of research on the behavioral influence of 
pluralistic ignorance, the study aimed to also explore 
how various combinations of subjective and public 
acceptance are related to information seeking and 
oppositional behavior towards local wind energy 
projects. 
 
In a survey of three exemplary communities in the South 
of Germany, about 300 participants were recruited for an 
online questionnaire and additional door-step interviews. 
The local government had already started the designation 
of "wind energy areas" but specific projects in the 
communities were not planned yet. In the questionnaire, 
citizens were asked to imagine the construction of two 
wind turbines near their community and were shown the 
designated area. Afterwards, they filled out a survey 
about their subjective acceptance and how they perceive 
public acceptance, as well as a rating of their information 
seeking and (potential) oppositional behaviour. 
 
The results showed that subjective acceptance was 
significantly higher than perceived public acceptance, 
supporting the framework of pluralistic ignorance. This 
means that throughout the surveyed participants, there 
was a clear majority in favor of a wind energy project. 
 
However, citizens were unaware of the level of public 
support. Others were mistakenly perceived as either 
having no opinion on the matter or equally divided 
between opposition and support. Citizens may not have 
communicated on the topic with each other yet, or may 
have believed that residents in their community were not 
interested in this topic. Therefore, it seems important for 
local authorities to present public acceptance as 
supportive and encourage citizens to take part in local 
wind energy developments, for example through 
building energy cooperatives or direct supply of the 
energy produced. In this way, citizens may be more 
aware about the positive opinion environment and more 
cooperative towards the implementation of the new 
energy source. 
 
For the analysis of behavioral outcomes, different effects 
of subjective and perceived public acceptance on 
information seeking and oppositional behavior were 
demonstrated, respectively: Public acceptance has a 
greater impact on information seeking behavior while 
subjective acceptance plays a larger role in the prediction 
of oppositional behavior. 
 
Information seeking was highest either when public 
acceptance was high irrespective of the score of 
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subjective acceptance or when there was a great 
discrepancy between (high) subjective and (low) public 
acceptance. In summary, citizens indulge in information 
seeking more the higher they perceive public acceptance. 
Subjective acceptance has only an indirect impact on 
information seeking. These findings suggest that 
information-seeking behavior regarding wind energy 
projects is based on a complex and socially influenced 
set of motives. 
 
Oppositional behavior was mainly influenced by 
subjective acceptance rather than perceived public 
acceptance. Citizens clearly intended to perform 
oppositional acts when their attitude towards the 
proposed wind turbine was oppositional, and they did 
not do so when they had a supportive attitude. Either 
way, the perception of public acceptance did not 
influence the behavioral outcome to a great extent. 
 
When aiming to prevent oppositional behavior, 
subjective acceptance can be an indicator to work on. 
Participation formats could be designed to address 
opposing individuals particularly. 
 
The current study focused on the social aspect of wind 
energy acceptance. However, there are different 
environmental questions to respond to, for example the 
materials used, the aesthetic sense of energy 
technologies, the disposal of disfunctioning turbines or 
the impact on animal life. Further research is needed to 
find the best solution for sustainably using wind energy. 
Sustainable living is, however, also a question of 
community and integrating philosophy into practice. 
Living in smaller collective communities, such as master 
units, could solve many problems that were found in the 
study. When information is sought and shared, decisions 
are discussed collectively, and solutions are executed on 
a small scale benefiting the citizens directly, social 
acceptance may no longer be the target of imagination, 
misperceptions or opposition. If we come together, think 
together and share together, the most important limiting 
factor of renewable energy implementation - social 
acceptance issues - could be overcome together. 
 
If governments and bigger communities want to find 
ways to implement renewable energies they need to 
include citizens as mentioned earlier in means of 
communication and building a congenial environment 
for individuals and the collective. Cooperative ways to 
involve people living near wind turbines, economically 
and during the decision process, indeed show positive 
outcomes (Walker et al., 2014) which is in line with the 
theory of Prout. 
 
Research, on the one hand, can investigate the ways of 
and hindrances to renewable energy implementation. On 
the other hand, education can further foster neohumanist 
feelings of love and concern for our natural environment, 

including knowledge about and interest in alternative 
energy sources such as wind turbines and solar energy. 
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Born and raised in Germany, I was always drawn towards South America where I got to know Shrii P. R. Sarkar’s philosophy and 
model of Master Units in 2019 while volunteering at Campo Divino in Argentina. After studying the bachelor’s program "human and 
the environment" I returned to Campo Divino in 2024 and decided to join the development of the project as a "permanent volunteer". 
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The Future of Ownership 
On the Spiritual and Social 
Foundations of an Egalitarian Utopia 
by Dr. Hans-Joachim Rudolph  
 
Abstract 
This essay contrasts two visions of the future: a libertarian utopia built on ownership, 
competition, and exclusion, and an egalitarian one that allows for participation without 
structural sacrifice. It argues that social inequality is often rooted in the notion of being 

chosen, and argues in favor of a spiritual transformation in which identity is created through connectedness rather than 
separation. Ownership, in this vision, is not abolished but repurposed to serve the common good. 
 
Introduction 
What holds societies together at their core, and what 
threatens to tear them apart? In the age of artificial 
intelligence, where not only modes of production but 
also social structures are undergoing radical 
transformation, this question takes on new urgency. 
 
In Life 3.0, Max Tegmark sketches two opposing future 
scenarios: a libertarian utopia with radical self-
realization through competition, ownership and 
technological upgrading - and an egalitarian utopia in 
which AI enables all people to live in dignity and 
prosperity. Two visions, two architectures: one root-ed in 
exclusion, the other in inclusion. 
 
This essay asks what sacrifices each system demands 
and whether a future is imaginable that requires neither 
chosen ones nor the excluded. 
 
The thesis: The libertarian utopia is based on a 
secularized theology of chosenness — akin to the 
prosperity gospel. The egalitarian alternative, by 
contrast, calls for a fundamental redefinition of freedom, 
ownership, and spiritual identity. 
 
Two Utopias 
The libertarian utopia is built on competition, private 
property, and technologically enhanced individualization 
— a social order of the chosen, stabilized by efficiency 
and exclusion. 
 
The egalitarian utopia, on the other hand, is founded on 
co-operation, participation, and the use of artificial 
intelligence to overcome material scarcity. 
 
The central difference: In the libertarian order, status and 
identity arise from difference, competition, and 
possession; in the egalitarian one, from education, 
connection, and care (see Table 1). 
 
The Prosperity Gospel 
The prosperity gospel serves as a religious precursor to 
the libertarian utopia. Here, wealth is seen as a sign of 
divine favor, success as proof of spiritual election. 
Poverty and illness appear not only as social but as moral 
and spiritual deficiencies — a lack of faith, effort, or 
worthiness. 
 

The wealth of the few is legitimized by the lack of the 
many. The excluded are not mere byproducts but 
necessary counterparts — they enable the self-assurance 
of the successful. 
 
Chosenness requires sacrifice. The symbolic logic of this 
order persists even in its secular form. 
 
The Libertarian Utopia 
The libertarian utopia — suggested by Tegmark and 
more explicitly articulated in Silicon Valley’s 
transhumanist circles — promises maximum autonomy 
through private property, market mechanisms, and 
technological optimization. 
 
But it comes at a cost: The “we” disintegrates into 
countless “I”s; solidarity is replaced by transaction. 
 
At its core beats an old motif: chosenness through 
success — not by grace, but by efficiency, ownership, 
and innovation. 
 
Possession becomes a badge of dignity — poverty a 
silent flaw. 
 
This logic mirrors the prosperity gospel: Wealth appears 
not as luck, but as distinction. The poor are seen — 
implicitly or openly — as moral failures. 
 
Competition becomes a sacred principle: it selects, 
legitimizes, sanctifies. It separates the “worthy” from the 
“dispensable” — and demands sacrifice: structurally, not 
accidentally. 
 
Because: No victory without defeat, no belonging 
without exclusion, no brilliance without blemish. 
 
Thus arises a tacit system of winners and losers, of 
chosen and expendable (→ basket of deplorables), 
without anyone needing to take the blame. 
 
The order appears to be fair just because it is functional. 
 
The Egalitarian Utopia 
Tegmark’s egalitarian utopia is not merely a more just 
version of the present. It aims to break with the existing 
order and to rethink ownership, intelligence, and the 
common good from the ground up. 
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Its goal is a society in which no one needs to be 
sacrificed, no one to be humiliated in order to elevate 
someone else. Identity no longer arises through 
separation, but through connection. The logic of 
chosenness is replaced by a culture of participation: 
Everyone is meant to live, to learn, to grow — without 
anyone being left behind. 
 
The very notion of wealth shifts fundamentally: not 
material possession, but inner maturity, emotional 
intelligence, and ethical responsibility become the new 
measure. 
 
Education takes center stage — not as the accumulation 
of knowledge, but as self-education into a person who 
can exist without exclusion. Education in this order 
means: 
 
– Recognition without domination, 
– Cooperation without subjugation, 
– A self not built on the devaluation of others, 
– Thinking in cycles rather than hierarchies, 
– Cultivating inner richness instead of outer symbols. 
 
This utopia demands a new ethos — not merely fairer 
action, but different ways of feeling, judging, believing. 
Its transformation is not only political or technological 
— it is spiritual in the deepest sense. 

 
Renouncing Sacrifice 
In nearly all historical societies, sacrifice was not a 
marginal phenomenon, but their hidden center. The 
sacrificed animal, the scapegoat, the socially excluded — 
they secured the balance of the rest.  
 
Chosenness and sacrifice are two sides of the same 
structure: one is chosen because others are sacrificed — 
symbolically, socially, or materially.  
 
The radical idea of the egalitarian utopia is not to reform 
this structure, but to transcend it. Renouncing structural 
sacrifice means more than humaneness — it signifies a 
reversal of the logic of power. As long as there must be 
losers to define winners, violence persists — whether 
visible or symbolic.  
 
A society without sacrifice demands more than justice. It 
requires structural renunciation — not from asceticism, 
but from insight. Not from morality, but from a new 
sense of identity. 
 
It breaks with the identity machine that makes inequality 
a prerequisite for self-esteem - and opens up the 
possibility of an order in which the sacred is not created 
through difference, but through togetherness. 
 
                                                   Continued on Page 46 

Table 1 

Criterion Egalitarian Utopia (Tegmark / 
PROUT) 

Libertarian Utopia (Tegmark / 
Techno-Libertarianism) 

Technological 
Framework Advanced but controllable AI Advanced, open AI systems 

Role of AI Tool for relieving and expanding 
human capabilities 

Market instrument for increasing 
efficiency and maximizing profit 

Decision-Making Ethically developed individuals, 
participatory planning 

Decentralized via markets, 
networks, ownership structures 

Ownership Structure Collective, cooperative, 
functionally distributed 

Private, individual, 
tending toward unlimited 

Goal Social justice, 
spiritual development, balance 

Maximum individual freedom and 
property rights 

Inequality Limited through 
structural mechanisms Accepted as the price of freedom 

Concept of the 
Human Being 

Spiritual, capable of growth, 
solidaristic 

Autonomous, competitive, 
individually responsible 

Source of Prosperity Technology + Cooperation + 
Ethics 

Technology + Entrepreneurship + 
Competition 

Vision of the Future Cooperative, just society with 
spiritual progress 

Technologically advanced 
individualism system 
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Sunrise International Preschool 
Copenhagen, Denmark 
Excerpted from a talk for the  
Neohumanist Education Exchange Meetup  
by Andjela Vekic 
 
Sunrise International Preschool was 
established in Copenhagen in 1980 by 
a group of parents inspired by 
Neohumanist education. The school 
was originally a playschool, situated 
on Østerbro in Copenhagen. 
 
Over time, the school developed and 
grew into what is now a preschool for 
a larger group of children, with a 
curriculum that not only includes fun 

and play but also a more structured framework for learning and development. 
In April 2004 the school moved to its present location, a large and beautiful 
villa with a lovely garden in Hellerup, a mere 15-minute drive from the heart of 
Copenhagen. The school has two sections, preschool 1 and preschool 2.  
Preschool 1 (ages 10 months to 3 years old) has at least 1 teacher per 4 children 
while preschool 2 (ages 3 to 6 years old) has at least 1 teacher per 7 children.  
 
Sunrise Curriculum is uniquely created for our small preschool of 34 children 
and is closely adapted to our specific setting, staff, and circumstances. As a 
tiny international kindergarten, we continuously evolve in response to the flow 
of life and the ever-changing needs of our Sunrise Family - children, parents, 
and professional staff. Our community is mainly made up of expat families 
and an international team. With the children and educators coming and going, 
we remain flexible and responsive, always adjusting to transitions and new 
situations. 
 
Every member of our staff carries a spark—ideas, talents, values, and lived 
experience that can enrich what we offer children. When each person is trusted 
to help shape the curriculum, their gifts don’t just add to it—they elevate it. By 
opening space for every voice, we create something far more meaningful, 
creative, and alive than any one person could build alone. 
 
The curriculum is also intended as a rich source of inspiration, offering a wide 
range of possibilities for our professional early childhood educators to explore. 
Staff are encouraged to choose areas that resonate with children and their 

personal interests and passions, so they can 
express them with authentic energy and 
enthusiasm. In doing so, they help spark 
curiosity, engagement, and inspiration in the 
children. 
 
The Areas of Development and Awareness represent an 
integrated Holistic Curriculum, which is founded in 
Neohumanist Education: 
Personal, Social & Emotional Awareness  
Language Arts 
Universal Outlook & Knowledge of The World  
Creative Development 
Cognitive Arts  
Physical Development 
Environmental Awareness & Science  
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Three Layers of the Neohumanist Education Curriculum 
 
The First Layer of Curriculum 
This stage honors the child’s natural spark of awareness 
rather than ignoring it. It embraces the big inner 
questions that quietly live in every child: 
Who am I? 
Where do I come from? 
What are my gifts, my potential, and the tools I can use 
to explore them? 
What is love? 
Why am I here? 
Who and what else helps this world function? 
What are my values? 
What makes me happy? 

These questions and sparks are explored in a fun, 
playful, and engaging way through genuine, individual 
connection with each child, built by being present, truly 
interested, respectful, and honest. 
 
The Second Layer 
The second layer goes deeper, awakening the vast 
inborn potential within each person by raising 
awareness of our personal, social, and emotional 
abilities, as well as our language, cognitive, physical, 
artistic, and innate knowledge potentials — all nurtured 
through projects inspired by children’s unique view of 
life.

 
The Third Layer — The Living Heart of Our Work 
There is a sacred layer within our calling—the place where true connection with the soul of the child, and with Life itself, 
is born. This layer is delicate. It begins to contract when our attention rests only on the outer: 
 
Professionalism—though deeply important. Performance—though it may dazzle and delight. Form—though beauty and 
structure are always present. Presentations, confirmations, proving, and perfecting… all of these, when held as the sole 
focus, slowly make this inner space smaller. 
 
And yet—this same layer becomes vast, luminous, and alive the moment we turn inward. When the focus shifts to the 
heart, it opens. Here is the realm where love moves quietly beneath the surface, where energy flows freely, where 
inspiration rises like breath, where compassion softens every edge, and where miracles feel natural. 
 
This is the layer that gives life its meaning. From this place, the other layers don’t disappear— they begin to function with 
authenticity, warmth, and soul. Only when the heart leads does everything else truly come alive. 
 
This is the realm where 
the child naturally 
lives—wide open, 
timeless, and whole. 
We, as adults, can only 
enter for moments at a 
time. When we do, we 
do not lead—we 
witness. We listen. We 
learn. The children 
become our teachers, 
guiding not with 
instruction but by the 
purity of their example. 
 
You are invited into this 
Third Layer. They are 
waiting—hoping—for 
your presence there. 
Step in gently. Observe 
without hurry. Learn 
without judgment. This 
is the realm of Life 
itself, where every 
moment is both a gift 
and a present. 
 

Andjela Vekic is the Sunrise Pedagogical Leader and a graduate of the NHE Teacher Preparation Program.  
To view the video of Andjela Vekic’s full presentation, please visit: https://www.nhca-gurukul.org/meetups  
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Ananda Marga Schools in Jamaica 
By Didi Anandarama 
 
The first school was started in 1979, the year that Jamaica was visited by 
the founder of Ananda Marga Gurukula, Shrii Shrii Anandamurti.  
 
The school started with five students and grew and moved location. Now it 
is a primary school up to grade six with 172 children located in the center of 
Kingston, the capital city of Jamaica. The school is outstanding for its good 
and safe moral base and yoga lifestyle principles. Acarya Giitisudhananda 
from India has been the principal for the last fifteen years and has dreams to expand it to new facilities. 
 
The Ananda Marga Kindergarten is presently run by Didi Ananda Devaprana. There are 70 children in Nursery and 
Kindergarten 1 and 2. There are spacious rooms with lots of light, and decorated walls, making the atmosphere very 
pleasant. The school was established in 1981 and has a good reputation and community support.  The teachers and 
children enjoy their time together. A proud mother happily told about her daughter graduating from this school and now 
studying in the USA.  

 
 

Cont’d from page 43   – Future of Ownership 
By Dr. Hans-Joachim Rudolph 
 
What Spiritual Order Can Replace Sacrifice? 
In a world without structural sacrifice, identity must be 
reconsidered from the ground up.  For millennia, our 
self-image has been shaped through distinctions: I am 
because I am not you; we are because we are not like 
them. 
 
To abolish structural sacrifice is to strike at the root of 
this order — but this does not leave a void. It creates a 
new spiritual architecture: 
– From exclusive to inclusive self-understanding: 
belonging becomes unconditional. Identity is no longer a 
fortress, but a node in the web of the shared. 
– Relationship instead of transaction: it is not the victim 
that secures order, but the you. Not commerce, but 
resonance. Not benefit, but recognition. 
– Education as a spiritual training: Education becomes a 
practice in communication, empathy and the opening of 
horizons - not out of usefulness, but out of humanness. 
– A new concept of the sacred: what is sacred is not the 
otherworldly, but the inviolable. Not what is superior, 
but what is ungraspable in the shared. 
 
This order is not weaker — but deeper. Its strength lies 
not in discipline through fear, but in meaning through 
connection. Identity becomes a body of resonance: I am 
because you are, I will be because we grow together, I 
participate because no one is excluded. 
 

No Heaven Without Earth 
The egalitarian utopia is not a reform agenda — it is a 
spiritual horizon. It does not aim for equal distribution, 
but for a new orientation toward the world. 
 
Equality does not arise from sameness, but from the 
recognition of a common ground — unseen, unownable, 
yet experienceable: a spirit of connection that excludes 
no one, humiliates no one, sacrifices no one. 
 
It is the radical idea that no one has to die for others to 
live. That dignity is not granted, but recognized. That 
heaven begins not beyond, but between us. 
 
What long made this utopia seem like a beautiful dream 
was not just the power of habit, but the power of 
scarcity: poverty, fear, insecurity. These created the 
psychological soil from which ownership, competition, 
and control grew. 
 
But this scarcity is losing its coercive force. With AI, 
material need, illness, and fear of downward mobility 
could be overcome — not as utopia, but as a real option. 
 
And the moment no one has to fear losing, ownership 
loses its role as protection — and becomes a burden. 
Then, admiration no longer goes to the one who has 
everything — but to the one who needs nothing to feel 
whole.  Not higher, but deeper. Not more, but different. 
Not above others, but with all. This kind of equality is 
not the end of history — it is its new beginning. It needs 
no structural sacrifices — and that is precisely why it 
deserves our support. 
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Tantric Mothering: A path of 
practical love, spiritual growth, 
and planetary change  
By Didi Ananda Uttama 
Neohumanist College of Asheville Press (2004) 
Reviewed by Kathleen Kesson 
 
Neohumanist schools 
serve all ages, starting 
with the early 
childhood and 
elementary years and 
on up through 
secondary school and 
college. Neohumanist 

Educational theory has concerned itself primarily with 
the earliest schooling years—two/three years old through 
middle school— in recognition of the emphasis that P.R. 
Sarkar placed on proper education in the formative years 
of a child’s physical, emotional, social, and intellectual 
development, when the personality has not yet 
“solidified” and detrimental habits have not yet 
developed strong roots. With the publication of this 
edifying new book, Didi Ananda Uttama reminds us that 
true education begins at conception, and that the first 
couple of years (pre-natal and post-natal) of an infant’s 
life are when the essential foundations are laid for 
psychological well-being, healthy social development, 
and the expansion of love for all beings that is at the 
heart of Neohumanist philosophy. And importantly, this 
is not a one-way transmission of “education”; in clear 
and accessible prose, Didi enlightens us to the ways that 
the parent or caretaker is themself shaped and formed—
educated—by the newly incarnated human. 
 
This is a well-researched text, drawing on qualitative 
interviews with over 75 mothers from many different 
countries. The actual voices of these many women are 
framed by Didi’s vast experience as a nurse and 
midwife, and her many years of experience as an acarya 
(teacher of Yoga), as an educator and administrator of 
pre-schools, and more recently, in her work with refugee 
women in Greece, many of whom have experienced 
trauma in their quest for freedom and the opportunity to 
improve their lives. The words of the women are moving 
and very down-to-earth; there is no effort here to gloss 
over the tribulations that birth and mothering can bring, 
nor to paint an ideal portrait of motherhood. There are 
common threads though, that weave their way through 
the women’s stories, stories of how despite the very real 
challenges and contradictions of the experience, no one 
emerges from birth and parenting unchanged. 
 
So what makes Tantric mothering any different from 
conventional mothering? Surely at the level of bodily 
and emotional experience, there are many 
commonalities. But the important core of this book is a 
philosophy that posits a universal human journey of 
spiritual development that draws us ever closer to the 

experience of Oneness with everything in the universe, 
the merging of our individual consciousness with the 
Infinite— the formless intelligence that pervades the 
universe and is both first cause and final destination of 
evolution. Tantra is an extraordinarily complex 
philosophy that takes disciplined practice and study to 
grasp, but Didi Ananda Uttama provides enough 
understanding for us to appreciate the role that birth 
experiences of both infant and mother play in this 
journey toward enlightenment.  
 
Without oversimplifying the many factors that can 
influence a person’s ability to connect with a “higher 
power,” it becomes clear that the quality of mother-child 
bonding (as well as father-child bonding) and early 
childhood nurturing play a significant role in positive 
spiritual growth for both infant and adult caregiver. Didi 
draws on recent research in the neurosciences that 
demonstrates the many ways that a caregiver’s nurturing, 
availability, interactions, and protection provide an early 
basis for the child’s relationship with the Divine. This 
goes well beyond Freud’s theory of how the parent 
supplies the “superego” (enabling the child to transcend 
the impulsive urges of the id and imbibe the moral 
standards and values of the parent). Early relationships 
can provide the template for people’s later perceptions of 
God, ranging from the distant authoritarian with no 
emotional connection—the God of wrath and 
judgment—or the God “who cares, listens, and 
responds” (p. 57).  And the mother, or caregiver, benefits 
as well. One physicist cited in the book notes that when a 
person’s whole being feels interwoven with the infant, 
the ability to feel the deep connections between all 
beings is accentuated, thus providing a step toward 
universal love. 
 
My own childbearing years (1972-1982) during which I 
gave birth to my four sons came at a fortuitous time. I 
had been a student of Yoga for a few years, and adopted 
a healthy lifestyle. And the zeitgeist of the late 1960’s 
and the 1970’s offered a number of profound influences 
that shaped my mothering style. I read Ashley 
Montague’s book Touching: The Human Significance of 
the Skin, which led me on a quest to study Indigenous 
approaches to child raising, from which sprung my 
commitments to natural birth, the family bed, extended 
breastfeeding, nurturing touch, and carrying my infants 
in slings as long as my back held out! Such innovations 
have become mainstream, if not universally accepted, 
but they were considered quite offbeat back then. I had 
learned the value of infant massage at Yoga retreats from 
Vimala McClure, who later wrote a number of books on 
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the topic, and I added my own version, with the gentle 
drumming rhythms I loved from my work as a dancer 
and drummer (note: each child actually became a 
musician, with one exception – and he is an aficionado 
of music!). I absorbed my ideas about birthing from Ina 
May Gaskin ‘s wonderful book Spiritual Midwifery, and 
enjoyed the popular magazine Mothering (1976-2011) 
which, though controversial about some subjects, such as 
vaccines, was a source of support to those seeking 
alternatives to medicalized, plasticized, “consumerized” 
birth and parenting. Tantric Mothering is not a nostalgic 
return to this past, nor a dogmatic compendium of 
“approved” birth and parenting practices, but it is 
refreshing to see the support for loving, child-friendly 
approaches brought forward in our modern, hyper-
technological times. 
 
Like many mothers, I intuitively grasped the ways that 
my children helped diminish my ego-driven self—good 
parenting really does demand putting one’s own selfish 
needs and desires aside in the interest of tending to the 
needs of the infant. I recognized the many ways that 
parenting cultivated my patience, flexibility, 
adaptability, and certainly my compassion, for I had not 
foreseen the fierce love that would overtake my psyche 
with the birth of my first child. But reading Didi’s book 
gave me a deeper appreciation of the contemporary 
Tantric concept that Shri Sarkar terms “coordinated 
cooperation”—which Didi relates to the full and 
influential partnership between mother and child in 
which the very presence of the child draws forth the 
intuitive capacities of the adult, enabling them to realize 
and deepen their connection to the Infinite 
Consciousness. In a way, the infant can be seen as a 
messenger from the higher, more subtle levels of mind 

and spirit, while mother has to varying degrees figured 
out how to live an embodied life, and their interactions 
reflect a reciprocity in the process of becoming “whole.” 
It is here, I believe, that Didi has drawn a clear line from 
Tantric mothering to “planetary change.” She reminds us 
of the work of Rianne Eisler (2019), author of a number 
of fine books on our planetary future, who put forth the 
notion of “partnership”—a call to support and develop 
the human capacities for caring, consciousness, and 
empathy that are so sadly lacking in today’s “power-
over” society. Tantric Mothering is a testament to how 
true partnership is developed in the context of the very 
primal act of birth itself, and is chock full of practical 
wisdom on how to “transform human love into universal 
love in our own lives while simultaneously shaping 
society” (p. 22). In these confusing and chaotic times of 
conflict and strife over gender roles, social values, and 
ideologies, it is important to remember that love is the 
evolutionary ground of our human development and the 
biological basis of intelligence and spirituality, and that 
mother-infant love has played a crucial role in 
humanity’s development. As Didi Uttama reminds us, 
maternal love, in important ways, provides us with a 
blueprint for our next great leap into universality.  
 
Available on Amazon 
 
Eisler, R. & Fry, D.P. (2019). Nurturing our humanity: How 
domination and partnership shape our brains, lives, and 
future. Oxford University Press. 
Gaskin, I.M. (1975). Spiritual midwifery. Book Publishing 
Company. 
Montague, A. (1986). Touching: The human significance of the 
skin. William Morrow Paperbacks. 
 

 
 
 

New Children’s Book 
Living in Harmony 
By Reetu Singh 
 
What if nursery rhymes could do more than entertain — what if they 
could awaken kindness, courage, and peace in every little heart? 
“Inner and Outer Harmony” is a vibrant new collection of rhymes that 
blends fun and philosophy based on Neohumanism and values, for 
young minds. 
 
Written in simple, musical language, each rhyme opens a window to 
both the inner world of feelings and the outer world of caring action. 
From “Superhero in Me” that celebrates inner human attributes, to 
“Let’s Move Together” that teaches compassion, teamwork and love 
towards all creatures, to “The Four Little Friends – Artha, Dharma, 
Kama, and Moksha” that gently introduces ancient wisdom — this book 
helps children discover joy with purpose. 

 
Beautifully illustrated in bright, child-friendly 3D art, the collection invites children to sing along, reflect, and smile. 
Perfect for parents, teachers, and storytellers who believe that true education begins with the heart. 
 
Available through Ananda Marga Gurukula at Anandanagar and soon as an eBook on NHE Publications. 
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GLOBAL NEWS 
 

MANILA SECTOR  
 
Saigon, Vietnam 
Neohumanist Educational Activities for Children  
By Citrá Trần Thúy Ngọc 
 

Play and learn in yoga-based 
sensory integration activities 
is our maxim to transfer 
neohumanist ideals to 
children. Through various 
events such as International 
Yoga Day, International 
Children’s Day, Vietnam 
Family Day, Summer Camp, 

Mid-Autumn Festival etc. we have experimented with how to create the 
Circle of Love with children and their parents in a non-academic way. 
Storytelling, singing, brain gym exercises, asanas, creative art, games, 
free shops for the needy etc. have stirred up the community spirit.  
An illustrative video:  
https://www.youtube.com/watch?v=pydpm4w9yvk 
 

GEORGETOWN SECTOR  
 
Argentina 
News from Campo Divino, Ananda Devarati 
 
Constructing the Meditation Hall 
Further developments took place in the construction of the Meditation 
Hall: setting up the main structure. Volunteers from different countries 
took part in the construction work, putting cypress columns in place 
which are now ready for the reciprocal roof. The collective efforts of the 
team make such a big task become a piece of the whole. When it is 
complete, the Meditation Hall will be the gathering point of Campo 
Divino, a place where spiritual practices and community encounters will 
melt into one. 
 
Un Día Especial 
This special day at Campo Divino was full of people from all walks of life. My husband, Connor, and I, from California, 
volunteering and seeking new ways of living. Lilly, from Germany, who is navigating her own journey in connection to 
Campo Divino. A family from Buenos Aires who arrived unexpectedly to visit Kuntur after many, many years. A husband 
and father, experiencing a challenging illness, accompanied by his wife, aunt, and young daughter. And lastly, our 
gracious host Kuntur, the connecting link to all of these people and Campo Divino. Of course the babies (animals) were 
also all present to join in the collective experience.  How did all these beautiful people end up sharing such a powerful and 
moving day together? How can one place foster such growth and love in so many people?  You saw this love with the 
three young children, becoming friends immediately as they traversed the rocks together in the river, barefoot and 
carefree. You saw this love during lunch as the awe and amazement at the vegetables from the garden and the rich flavors 
of the food grew and grew around the table. And you saw this love with the tears shared by many from the powerful words 
and collective singing of "Bábá Nám Kevalam" - Todo es amor, Everything is love. It seems that people find themselves 
here at Campo Divino unintentionally yet are drawn to its spirit. They may not realize they are seeking something, yet 
Campo Divino graciously offers its answers and support. There is hope, connection, and love embedded in everything 
here...so the people come.   -Abby Zanoni  

Storytelling 

 

Yoga Kids Art 

Kids and Parents at Vietnam Family Day 
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First Neighborly Encounter with Maria 
On 17th of July 2025, Campo Divino hosted an encounter of 5 people of 
different ages, from different continents and of different education, as we 
invited our dear neighbour Maria to give a talk.  Our requests and thirst for 
knowledge went into topics like health, radiation, migration and evolution. 
And finally, the most personal question and a beautiful sharing arose: what's 
your life's purpose? Well-fitting to Maria's own purpose, she continued 
communicating on her most dear topic of health and great research on ancient 
cultures' lifestyles, especially talking about her practical implementation and 
experiences of sickness, healing and natural remedies. We are beyond 
grateful for that first day spent together and plan on sharing more time and 
work in the future. 
 
 

HONG KONG SECTOR 
TAIWAN 
Vijinana Hao Zhuang is leading the Friday 
night weekly study group on Tantra in the 
Gurukula Building in Taichung, Taiwan. 
About fifteen people are regularly 
attending the course launched by the 
Neohumanist Institute of Taiwan. 

 

Gurukula educators came together in the Gurukul Building in Taichung to discuss 
future NHE events in Taiwan.  Ko Yun-Chin, Tsai Hui Yu, Dr. F R Hsu, Dr. Tai-Tse 
Pai, Shih Lin, Dr. Peter Siao, Shun-Chang, Madhu, Selena Hsu, Geeta, Dr. Teng 
Huang, and many others, were among those who have expressed interest in furthering 
the cause of Gurukula in Taiwan. 
 

NEW YORK SECTOR - USA 
 

IN MEMORY OF Arun Edward Glassman 
 

 

A Shraddha Ceremony will be held on  
December 29th at the Path of Bliss  winter 

retreat in Ojai, California.  It will also be made 
available via zoom.  To get a zoom link, please 

write to amgk@gurukul.edu 

 

It is with deep sadness that we report that Arun Edward Glassman 
(Arun) passed away on August 5, 2025 in Denver, Colorado.  He was 
a trusted friend of Gurukula and had been a long-time devotee of 
Shrii Shrii Anandamurtiji.  
 

As an educator, Arun studied Puppetry, Theater and Broadcast 
Communications at Denver’s Lorreta Heights College.  He later went 
on to become a teacher at the Denver School of the Arts where he 
directed the Video Cinema Arts Program. Arun founded Cosmic 
Circle Puppets and did shows all around Colorado. In addition, he 
was one of the main organizers of the Celebrations of Unity, events 
which brought together spiritualists with kirtan and songs. 
 

Arun's expertise in audio-visual communications has proven 
invaluable over the past 50 years, during which he consistently 
provided essential technical support. He was a primary organizer of 
RAWA’s Songs for Social Change contests from 2016-2022.   He was 
also a key part of the Ananda Marga Gurukula’s educational 
programs, providing audio-visual and technical support to a variety 
of programs in the US and abroad and assisting with video and film 
productions. 
 

He will be missed by his immediate family, his wife Mahajyoti and 
their two daughters, Katie and Jonna as well as the wider Ananda 
Marga Gurukula family. 
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Gurukula Global Contacts 
 

DELHI SECTOR 
 

Ananda Marga Gurukula  
Headquarters  Cakradhurii 
Anandanagar, PO Chitmu 
Dist Purulia, West Bengal 723215 
https://in.gurukul.edu 
<kulapati@gurukul.edu> 
 

Ananda Marga Gurukula  
C-8/243 Yamuna Vihar,  
New Delhi 110053, India 
 
AMGK Coordinator India 
Radha Gusain 
<adminindia@gurukul.edu> 
  
AMGK Teachers Training College 
Ac. Kalyanmitrananda Avt. 
Anandanagar, PO Baglata 
Dist Purulia, West Bengal 723215 
https://amgttc.anandanagar.in/ 
 

High School and Women’s College 
Avtk. Ánanda Vratiisha Ac.  
Uma Nivas, Vill. Khatanga, Kotshila, 
Dist. Purulia, W Bengal, India 
 

International Neohumanist Center 
Mr. Ravinderji/Jasbirji/Dada 
No.593-596, Vikas Nagar, A1, Lane 
#5, Gate No. 1, Naya Gaon 
Chandigarh 16103 India 
 

 
HONG KONG SECTOR 
 

Neohumanist Retreat Center 
Ananda Jyoti c/o Rutger Tamminga 
No.54, Hsiao Ken Rd. Shiman Area 
Taipei, Taiwan 
 
International Neohumanist Center  
Juei-Ai Center / Gurukula Building 
Hansi West Road 
Section 3, 438, Taichung, Taiwan  
 
Gurukula Office Taipei 
Yun-Chin Ko 
<snehalata.edu@gmail.com> 

MANILA SECTOR 
 

Ananda Marga Gurukula 
(Asia Coordinating Office) 
Dr. Jareepon Naksamrit 
c/o Rajaprarop Garden Condo, 
99/129 Soi Annop Narumit, 
Bangkok 10400, Thailand 
 

Gurukula Office Singapore 
AMIA - Ac. Premamayananda Avt. 
#01-3497, Block 57, Geylang Bahru, 
Singapore 330057 
https://amiaglobal.sg 
 
SUVA SECTOR 
 

AMGK/NHE Coordinator  
Australia 
Dr. Marcus Bussey 
c/o The River School 
PO Box 411 
Maleny, Queensland 
Australia 4552 
 

NEW YORK SECTOR 
 

Ananda Marga Gurukula  
Global Liaison Office 
Arete Brim 
Ithaca, New York, USA 
<amgk.glo@gurukul.edu> 
 
Neohumanist College of Asheville 
Sid Jordan 
160 Wellness Way, Marshall, NC 
28753, USA 
https://nhca.gurukul.edu 
 
GEORGETOWN SECTOR 
 

Gurukula Coordinator 
Avtk. Ánanda Jaya Ac. 
Rua General Nestor Passos 161 
Mandaqui , São Paulo, Brasil 
CEP 02417-140 
 

Campo Divino - Ananda Devarati 
Claudio Moreni, Chaco 613 
Ucacha 2677, Córdoba, Argentina 
https://www.campodivino.com.ar/ 

BERLIN SECTOR 
 

Ananda Marga Gurukula 
Stockholm 
Överland/Kohli  
Aprikosgatan 1B, Lgh 1001 
Hässelby, 165 60 Sweden  
 
Center of Neohumanist Studies 
Rossato Silvano 
Gamla Skolan, Ydrefors, 598 73  
Gullringen, Sweden 
https://se.gurukul.edu/ 
 
NERI / Lotus 
 c/o Yolande Koning  
Bankade 3, 5236AX  
Den Bosch, Netherlands 
https://lotus-training.nl/ 
 
Neohumanist Education 
Association - Romania 
Avtk. Ánanda Devapriya Ac. 
strada Foisorului 121, Sector 3 
Bucuresti, Romania 
https://neoumanism.org/ 
 
Yogis Academy 
Christian Franceschini 
c/o Frazione Senaso, 25, 38078  
San Lorenzo Dorsino TN, Italia 
https://turbomandala.org/ 
 
QAHIRA SECTOR 
 

Neohumanist Education Center 
Avtk. Ánanda Ramá Ac.  
Rehab City, Group 69 17/42 
Cairo 11841, Egypt 
 
NAIROBI SECTOR 
 

Ananda Marga Gurukula 
c/o  Avtk. Ánanda Gunamaya Ac. 
Soko Community, Accra, Ghana 
 
Ananda Jayanti / Primary School 
Ac. Gunatmananda Avt. 
Orange Farm, Johannesburg 1841  
https://amsai.co.za 

 

Neohumanist Education Publications 
Literature for a Just and Sustainable World 

 
Discover a world of holistic wisdom, mindful living, and ethical growth.  Our bookstore offers a curated selection of neohumanist 
books, from various sources, that nourish the mind, body, and spirit. From the foundations of this transformative worldview to 
practical applications in education, spirituality, and social change, our webshop is filled with wisdom and guidance.  Join us on a 
journey of self-discovery and global responsibility as we cultivate a more just, compassionate, and sustainable future together. 

 
https://nhepublications.gurukul.edu/ 
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